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Welcome and aims 

• To discuss the themes in the eight 
thinkpieces:
– What features of future workforce development 

models do the papers suggest?

– What’s missing? (There must be something!)

– How could a new model or models be tested?

– Who else needs to be involved in taking this work 
forward?



Today’s discussion

• A reminder of the project 

• Background: Healthy, Wealthy and Wise

• Thinkpiece themes and possible models

• Next steps



Project

• Commission eight thinkpieces 
• Hold a symposium, edit papers and add 

introduction and conclusion to next draft
• Share a draft of the document with each of the 

UK impact forums for comment, as well as the E-
Platform for Adult Learning in Europe 

• Develop possible models for workforce 
development 

• Lead to the forthcoming publication, Healthy, 
Wealthy and Wise: implications for adult learning 
workforce development, 2019.



BACKGROUND



Third Global Report on Adult Learning 
and Education (2016)

© Unesco, UIL, 2016



The ‘overlapping benefits’ ….

“…No matter where in the world they live, 
adult learning and education helps people 
become healthier, to improve their 
economic prospects, and to be more 
informed and active citizens.” 

UNESCO Institute for Lifelong Learning (2016) Third Global Report on Adult Learning and Education, p.21



What types of learning are most 
impactful?

“The impact of learning 
depends not only on the 
quantity of the experience and 
qualifications achieved, but 
also on the quality and nature 
of the learning, including its 
appropriateness to the 
individual and the individual’s 
engagement throughout the 
learning process.”

Tom Schuller, 2017. What are the wider benefits of 
learning across the life course? (Review commissioned as 
part of the UK Government’s Foresight Future of Skills 
and Lifelong Learning.) Available at:  
https://assets.publishing.service.gov.uk/government/upl
oads/system/uploads/attachment_data/file/635837/Skill
s_and_lifelong_learning_-
_the_benefits_of_adult_learning_-_schuller_-_final.pdf

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/635837/Skills_and_lifelong_learning_-_the_benefits_of_adult_learning_-_schuller_-_final.pdf


Contents
The impact of adult 
learning on:

• Health and well-
being 

• Work and 
employment

• Community life

Implications for 
policy and practice

What needs to be 
done?







SOME IMPLICATIONS FOR POLICY AND 
PRACTICE (INITIAL THINKING)





Common priorities for action?

Policy 
1. Social prescribing 

includes learning

2. Better, more 
balanced investment 
in adult learning

3. Lifelong and life-wide 
approaches to 
educational policy

Practice
a. Work in multi-agency 

teams and across 
sectors

b. Support learning in 
the workplace and 
linked to labour 
market



Common priorities for action?

Policy 
4. Integrated and aligned 
public services that 
include adult education 

5. Careers Advancement 
Service

6. Outcomes–based 
approaches to funding 
learning

Practice
c. Gather and use data 

about the wide 
range of impacts that 
adult learning has

d. Develop collaborative 
leadership 
approaches



Common priorities for action?

Policy 
7. Person centred curricula, 
asset-based approaches

8. Inclusive learning 
pathways into work and in 
work

9. Universal entitlement to 
basic skills

10. Education for 
sustainable development

Practice
e.   Co-produce and co-

create learning with 
adults and 
communities

f. Embrace dual 
professionalism / joint 
practice development



THEMES AND MODELS



The report to date….



Skills, knowledge 
and understanding 
of the adult learning 
workforce

• ...

• ...

• ...

• ...

• ...

• ...

• ...

• ...

• ...

Approaches to 
workforce training 
and development

• ...

• ...

• ...

• ...

• ...

PRINCIPLES

ENABLERS & BARRIERS

CONTEXT



Framework for thinking

• How far does this model / framework 
reflect the themes raised? How can we 
improve on this?

• Where do the themes sit within the 
model?

• (Feel free to draw …)



Break



Priorities and examples

• Agree up to four workforce development 
needs 

• Explore approaches that will work 

• And identify examples (where they exist)



INTRODUCTION TO THE REPORT



Context

• The think-pieces drew attention to the current 
context within which lifelong learning 
operates…

• Which are the most important we should 
draw attention to in the introduction to the 
final publication?



European Conceptual Framework

European Commission, Directorate General for Employment, Social Affairs and Inclusion (2015). 
An in-depth analysis of adult learning policies and their effectiveness in Europe







Teacher and Trainers Matter, 2018. Luxembourg: Publications Office of the European Union



Developing a skilled adult education 
workforce

• Seen as a quality issue in relation to front-line 
curriculum staff / teachers

• Mainly about initial teacher training, 
continuing professional development, and 
(very occasionally ‘dual’ professionalism)

• Not much focus on leaders and managers…



Andragogy

• 'Self-diagnosis’ by learner

• Learner assumes partial responsibility

• Teaching – learning transaction is mutual 
responsibility or teachers and learners

• Evaluative procedures and criteria to judge are 
partial responsibility or learners

• Experiential techniques are particularly suited

– Based on Knowles’s work in Brookfield, S. 1983. Adult Learners, Adult Education, and the 
Community, OU. (151)



Tough’s five implications

1. Look at teachers as learners

2. Add ‘major personal change’ to the curriculum

3. Skills exchange / peer matching service

4. Freedom to learn (explore a subject the way you 
want to)

5. Decrease the emphasis on credit: “reducing the 

emphasis on credit could reduce the monopolistic aspect of adult 
education”

Tough, A. 1976 ’Self-planned learning and major personal change.’ in Edwards, R. et al (ed.), Adult Learners, Education and Training. 1993. 



Richard Edwards (1993)

“The transmission of learning, of bolting on a 
particular canon or skills to people as they progress 
down the production line of education and training, 
is in the process of being replaced by individual 
learning programmes tied to the needs of particular 
individuals, mixing elements of formal, non-formal 
and informal learning.”

But educators’ professional boundaries can be a 
limiting factor… Need to recognise their role in the 
power dynamic.

‘The Inevitable Future? Post-Fordism in work and learning’. 



Post-Fordism (Edwards)

Societies are increasingly characterised by:
– Diversity

– Differentiation 

– Fragmentation 

NOT

– Homogeneity

– Standardisation 

– Mass production 
Our approach to adult learning?



Freire’s model

• Learner-teacher dialogue to enable reflection

• Learners as agents to ‘act back’ in order to 
change

• Harmonise reflection and actions (Praxis)

• But no education can be a neutral space

• Literacy education can only assume a political 
perspective (result of oppression)



Learning Through Life (2009)

‘Broadening and strengthening the capacity of 
the lifelong learning workforce’(recommendation 7):

• Broad definition of the LLL workforce (inc. 
careers, support staff, paraprofessionals)

• Link with schools and early years, ULRs, 
learning champions

• Link with health, probation, citizens’ advice, 
range of voluntary sector bodies 

• Online repository of materials



www.learningandwork.org.uk

@LearnWorkUK


