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The past year has demonstrated that adult 
learning is more important than ever. Global 
economic change and longer working lives 
has always meant we’ll all have to retrain 
and update our skills more often. Added to 
that we have the changes that Brexit will 
bring and the long-lasting impact - both 
economic and social - of a global pandemic. 
We know adult learning delivers a wider 
ų±Ĺčå�Ņü�ÆåĹåĀƋŸ×�åĵŞĬŅƼĵåĹƋØ�ÏŅĵĵƚĹĜƋƼ�
åĹč±čåĵåĹƋØ�Ęå±ĬƋĘ�±ĹÚ�ƵåĬĬěÆåĜĹčţ�FƋ�
reduces the sense of loneliness in these 
times of isolation.

The European Agenda for Adult 
Learning helps us all feel less isolated as 
ŞųŅüåŸŸĜŅĹ±ĬŸØ�Şų±ÏƋĜƋĜŅĹåųŸØ�ŞŅĬĜÏƼĵ±ĩåųŸØ�
and researchers. As national coordinator 
ŸĜĹÏå�ƖǈŎƖØ�Ƶå�Ę±ƴå�ŞĬ±ƼåÚ�±�ųŅĬå�ĜĹ�ÆųĜĹčĜĹč�
together partners across the UK to talk 
about adult learning. Our joint projects aim 
ƋŅ�ÆƚĜĬÚ�åƻŞåųĜåĹÏåØ�ŸĘ±ųå�ÆåŸƋ�Şų±ÏƋĜÏåØ�
and research what works. This is particuarly 
ÏųƚÏĜ±Ĭ�ĜĹ�ƋĘå��U�ƵĘåųå�ƋĘåųå�±ųå�ÚĜýåųåĹƋó
ŸŅĵå�ƵŅƚĬÚ�Ÿ±Ƽ�ÚĜƴåųčåĹƋóŞŅĬĜÏĜåŸ�üŅų�
±ÚƚĬƋ�Ĭå±ųĹĜĹč�ĜĹ�)ĹčĬ±ĹÚØ�cŅųƋĘåųĹ�FųåĬ±ĹÚØ�
�ÏŅƋĬ±ĹÚØ�±ĹÚ��±ĬåŸţ��Ęåųå�ĜŸ�ĵƚÏĘ�ƋŅ�Ĭå±ųĹ�
from each other.

Similarly the European Agenda provides the 
opportunity to work alongside other nations. 
Working with other national coordinators 
means we can meet and discuss policy with 
over thirty ministries of education across 
Europe. The Electronic Platform for Adult 
Learning in Europe (EPALE) provides access 
ƋŅ�ƀĂØǈǈǈ�ĩĜĹÚųåÚ�ŸŞĜųĜƋŸţ��å�Ę±ƴå�ÆååĹ�
delighted to work with EPALE’s national 
support service in the UK on planning joint 
events over the past two years.  

eƋ�Xå±ųĹĜĹč�±ĹÚ��Ņųĩ�FĹŸƋĜƋƚƋå�Ƶå�Ƶ±ĹƋ�
everyone to have an opportunity to realise 

ƋĘåĜų�±ĵÆĜƋĜŅĹŸ�±ĹÚ�ŞŅƋåĹƋĜ±Ĭ�ĜĹ�Ĭå±ųĹĜĹčØ�
work and throughout life. We believe a better 
ŸĩĜĬĬåÚ�ƵŅųĩüŅųÏåØ�ĜĹ�ÆåƋƋåų�Ş±ĜÚ�ģŅÆŸØ�ĜŸ�čŅŅÚ�
üŅų�ÆƚŸĜĹåŸŸØ�čŅŅÚ�üŅų�ƋĘå�åÏŅĹŅĵƼØ�±ĹÚ�
good for society. 

Our work on the European Agenda has 
üŅÏƚŸŸåÚ�ŅĹ�ƋĘųåå�ƋĘåĵåŸ×�Ş±ųƋĜÏĜŞ±ƋĜŅĹØ�
±ÏÏåŸŸØ�±ĹÚ�ŧƚ±ĬĜƋƼţ��å�Ę±ƴå�ƋųĜåÚ�ƋŅ�ŸĘĜĹå�
a light on current UK rates of participation in 
Ĭå±ųĹĜĹčØ�±ĹÚ�±ÚƚĬƋŸű�ĵŅƋĜƴ±ƋĜŅĹŸ�ƋŅ�Ĭå±ųĹØ�ĜĹ�
order to make the case for better investment 
Ņü�ŸÏ±ųÏå�ųåŸŅƚųÏåŸţ�kƴåų�ųåÏåĹƋ�Ƽå±ųŸØ�
public funding cuts to adult learning have 
ĬåÚ�ƋŅ�±�ŸĜčĹĜĀÏ±ĹƋ�ÚåÏĬĜĹå�ĜĹ�Ş±ųƋĜÏĜŞ±ƋĜŅĹØ�
particularly among disadvantaged groups. 
cŅƵ�ƋĘåųå�ĜŸ�±Ĺ�ŅŞŞŅųƋƚĹĜƋƼ�ƋŅ�ųåŸåƋ�Ņƚų�
approach as out recent publication Learning 
in Lockdown has shown. 

We have also learned that UK nations 
need to look across all public services and 
analyse the role adult learning plays in 
ƋåųĵŸ�Ņü�Ęå±ĬƋĘØ�ƵåĬĬěÆåĜĹčØ�±ĹÚ�ÏŅĵĵƚĹĜƋƼ�
engagement. We believe adult learning is 
the golden thread that runs through all  
areas of policy.  

That is why a major focus of our work is 
ĜĵŞ±ÏƋ×�Ƶå�Ƶ±ĹƋ�Ĭå±ųĹĜĹč�±ĹÚ�ƵŅųĩ�ƋŅ�
count. We have been proud to take part 
in the impact forums across the UK that 
Ę±ƴå�ŸŅƚčĘƋ�ƋŅ�ÆųĜĹč�ƋŅčåƋĘåų�Ĭå±ųĹåųŸØ�
ųåŸå±ųÏĘåųŸØ�ŞŅĬĜÏƼĵ±ĩåųŸ�±ĹÚ�Şų±ÏƋĜƋĜŅĹåųŸ�
to look at the impact adult learning makes. 
As all UK nations work on new strategies 
for lifelong learning and recovery from 
ÏŅųŅĹ±ƴĜųƚŸ�ÚƚųĜĹč�ƖǈƖǈěƖŎØ�ÚĜŸÏƚŸŸĜŅĹŸ�
around evidence have never been more 
important.

Stephen Evans,  
�ĘĜåü�)ƻåÏƚƋĜƴåØ�Xå±ųĹĜĹč�¼��Ņųĩ
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�±Ïĩ�ĜĹ�ƖǈŎƖ�X¼��ŠƋĘåĹ�cFe�)š�Ƶ±Ÿ�ĜĹƴĜƋåÚ�
ƋŅ�±ŞŞĬƼ�ƋŅ�Æå�ƋĘå��U�c±ƋĜŅĹ±Ĭ��ŅŅųÚĜĹ±ƋŅų�
for the European Agenda for Adult Learning.  
The invitation followed the Commission’s 
adoption of the resolution that outlined 
how member states (and fellow European 
countries) could work together on a common 
±čåĹÚ±�±ųŅƚĹÚ�±ÚƚĬƋ�Ĭå±ųĹĜĹčţ��FƋ�Ƶ±Ÿ�±Ĺ�
expansive vision; one that saw adult learning 
as critical to all aspects of our economies 
and societies.  

Fűĵ�ÚåĬĜčĘƋåÚ�ƋŅ�Ÿ±Ƽ�Ņƚų�ŞųŅŞŅŸ±Ĭ�Ƶ±Ÿ�
accepted by the UK government and the 
)ƚųŅŞå±Ĺ��ŅĵĵĜŸŸĜŅĹţ��F�ƵŅƚĬÚ�Ę±ƴå�ÆååĹ�
ƴåųƼ�ƵŅųųĜåÚ�Ĝü�ĜƋ�Ę±ÚĹűƋØ�čĜƴåĹ�ƋĘå�Ƽå±ųŸ�Ņü�
ƵŅųĩ�ĵƼ�ÏŅĬĬå±čƚåŸ�±ĹÚ�F�Ę±Ú�ŞƚƋ�ĜĹƋŅ�ƋĘĜŸţ��

As an organisation we have been keen to 
focus on all types of adults learning in all 
settings. This has included working with a 
ų±Ĺčå�Ņü�ÏŅĬĬåčå�ŞųŅƴĜÚåųŸØ�ŸƋ±ĩåĘŅĬÚåųŸ�
and community groups to better understand 
the impact of contextualised basic skills 
±ŞŞųŅ±ÏĘåŸØ�ĬĜĩå�ƋĘå��ĜƋĜǄåĹŸű��ƚųųĜÏƚĬƚĵţ�

For example our work with Birmingham City 
Council demonstrated how the ‘STEM West 
aĜÚĬ±ĹÚŸű�:ųŅƵƋĘ�ŞųŅģåÏƋ�ŸƚŞŞŅųƋŸ��ĜƋĜǄåĹŸű�
Curriculum Entry Pathways principles. 
Our research 
work into 
family learning 
outcomes saw 
us working 
with a range of 
local authority 
adult education 
providers and 
community 
groups across 
the UK and our 
research work 
highlighting the 
value placed on 
organised learning in the workplace gave us 
±�ƚĹĜŧƚå�ŅŞŞŅųƋƚĹĜƋƼ�ƋŅ�ƵŅųĩ�ĵŅųå�ÏĬŅŸåĬƼ�
with the Wales Trades Union Congress and 
Union Learning Reps as a route to support 
individuals learn new skills for work and life. 
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Joyce Black, Deputy Director, 
Research and Development

eÚƚĬƋ�Ĭå±ųĹĜĹč�ÆåĹåĀƋŸ�ĜĹÚĜƴĜÚƚ±ĬŸØ�ÏŅĵŞ±ĹĜåŸ�±ĹÚ�ŸŅÏĜåƋƼţ�eÚƚĬƋŸ�ƋĘ±Ƌ�ÏŅĹƋĜĹƚå�ƋŅ�
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ƋĘå�ĵ±ųčĜĹŸ�Ņü�ŸŅÏĜåƋƼţ�FĹ�ü±ÏƋØ�±ÚƚĬƋŸű�Ş±ųƋĜÏĜŞ±ƋĜŅĹ�ĜĹ�üŅųĵ±ĬØ�ĹŅĹěüŅųĵ±Ĭ�±ĹÚ�ĜĹüŅųĵ±Ĭ�
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ŞåųŸŅĹ±Ĭ�ÚåƴåĬŅŞĵåĹƋ�±ĹÚ�üƚĬĀĬĵåĹƋţ�
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Although all European countries face similar 
ÏĘ±ĬĬåĹčåŸØ�ƋĘå�ŸŅĬƚƋĜŅĹŸ�±ÚŅŞƋåÚ�±ųå�ŅüƋåĹ�
ÚĜýåųåĹƋ�±ĹÚ�ĜƋ�Ƶ±Ÿ�čŅŅÚ�ƋŅ�Ÿåå�ĘŅƵ�ŅƋĘåų�
countries were tackling the issues that faced 
them and we all have much to learn from 
å±ÏĘ�ŅƋĘåų�ĜĹ�ƋåųĵŸ�Ņü�ÚĜýåųåĹƋ�±ŞŞųŅ±ÏĘåŸ�
ƋŅ�ŸŅĬƴĜĹč�ÏŅĵĵŅĹ�ŞųŅÆĬåĵŸţ��Ęå�c±ƋĜŅĹ±Ĭ�
�ŅŅųÚĜĹ±ƋŅų�ĵååƋĜĹčŸØ�ü±ÏĜĬĜƋ±ƋåÚ�ÆƼ�ƋĘå�
�ŅĵĵĜŸŸĜŅĹØ�Ƶåųå�ƚĹĜŧƚå�ŅŞŞŅųƋƚĹĜƋĜåŸ�üŅų�
country representatives to come together to 
discuss and share the issues and potential 
solutions being developed as well as hear 
ƋĘå�ŞųŅčųåŸŸ�ÆåĜĹč�ĵ±Úåţ��FĹ�8ĜĹĬ±ĹÚ�ƋĘåƼ�
prioritised the development of programmes 
for young adults and migrants and those 
±ÚƚĬƋŸ�ĜĹ�ƵŅųĩ�ƵĜƋĘŅƚƋ�üŅųĵ±Ĭ�ŧƚ±ĬĜĀÏ±ƋĜŅĹŸ�
as well as programmes to improve the 
literacy and numeracy skills for unemployed 
adults returning to the labour market. 

Addressing the adult basic skills challenges 
was a recurring theme across a number  
of country activities not just in Finland; 
ƋĘåŸå�ĜĹÏĬƚÚåÚ��ǄåÏĘĜ±Ø�:åųĵ±ĹƼØ�
Hungary and Luxembourg. Other countries 
were focussing on issues surrounding 
increasing participation in adult learning 
and the engagement of policy makers and 
stakeholders in supporting the adult learning 
agenda. To support the broader themes of 
ƋĘå�)eeX�ƵŅųĩØ�c±ƋĜŅĹ±Ĭ��ŅŅųÚĜĹ±ƋŅųŸ�ƋŅŅĩ�
part in a series of Peer Learning Activities. 
The UK participated in the PLA hosted by 
ƋĘå�cåƋĘåųĬ±ĹÚŸ�±Ƌ�ƋĘå�B±čƚåØ�ƵĘåųå�ƋĘå�
üŅÏƚŸ�Ƶ±Ÿ�ŅĹ�ŸĘ±ųĜĹč�åýåÏƋĜƴå�Şų±ÏƋĜÏå�ĜĹ�

the coordination and partnership working 
in basic skills provision. We were able to 
ŸĘ±ųå�Ņƚų�åĵåųčĜĹč�ĀĹÚĜĹčŸ�üųŅĵ�Ņƚų�ƵŅųĩ�
on local ESOL partnership models. A second 
PLA hosted by Luxembourg on the theme 
of awareness raising and guidance where 
we were able to share the respective UK 
wide adult learning strategies and the 
ų±Ĺčå�ŸƋ±ĩåĘŅĬÚåųŸ�±ĹÚ�ƋĘåĜų�ųŅĬåŸØ�ƵĘŅ�±ųå�
involved in adult learning. 

We also had in this period transnational 
ųåŞŅųƋŸ�ĬĜĩå�ƋĘå�ƋĘĜųÚ�±ĹÚ�üŅƚųƋĘ��c)��k�
Global Reports on Adult Learning and 
Education and the OECD’s �ƚųƴåƼ�Ņü�eÚƚĬƋ�
�ĩĜĬĬŸ. Such research showed our common 
issues could be categorised under four 
broad themes.

Coordination
One of the challenges common to all 
countries is ensuring how adult learning 
links up with other policy areas such as 
Ęå±ĬƋĘØ�ÏƚĬƋƚųåØ�±ĹÚ�åĵŞĬŅƼĵåĹƋ�ŸåųƴĜÏåŸţ��
FĹ�ƋĘå�ÏŅĵŞĬåƻ�čŅƴåųĹĵåĹƋ�±ųų±ĹčåĵåĹƋŸ�
ĜĹ�ĵŅÚåųĹ�åÏŅĹŅĵĜåŸØ�ƋĘå�ĬĜĹĩŸ�±ųå�ŅüƋåĹ�
missed as we showed in our 2018 report 
ÏåĬåÆų±ƋĜĹč�ƀǈ�Ƽå±ųŸ�Ņü�ƋĘå�c±ƋĜŅĹ±Ĭ�Bå±ĬƋĘ�
Service. Such reports indicate how public 
and private investment could be better 
deployed across policy siloes. 

Another challenge has been coordination 
between devolved UK administrations in 
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)ĹčĬ±ĹÚØ��ÏŅƋĬ±ĹÚØ�cŅųƋĘåųĹ�FųåĬ±ĹÚØ�±ĹÚ�
Wales.  There has been much to share 
and learn from each other.  Since 2014 we 
Ę±ƴå�ŸƚŞŞŅųƋåÚ�FĵŞ±ÏƋ�8ŅųƚĵŸ�ĜĹ�å±ÏĘ�
ģƚųŸĜÚĜÏƋĜŅĹ�ƋŅ�ÆųĜĹč�ƋŅčåƋĘåų�Ĭå±ųĹåųŸØ�
Şų±ÏƋĜƋĜŅĹåųŸØ�ųåŸå±ųÏĘåųŸØ�ŞŅĬĜÏƼ�ĵ±ĩåųŸØ�±ĹÚ�
other stakeholders.  The forums have been 
supported in this work by the online platform 
EPALE which brings together over sixty 
thousand members across Europe.

Alongside the hundred or so forum meetings 
we have got the message out through large 
scale conferences and social media. 

More about all this in section 2 of this 
document and how to get involved.

Participation 
All countries face the challenge of getting 
scarce resources into the hands of people 
ƵĘŅ�ĹååÚ�ĜƋ�ĵŅŸƋţ���Ęå�ĀųŸƋ�ŸƋåŞ�ĜŸ�ƋŅ�
understand the current pattern of ‘take-up’ 
Ņü�±ÚƚĬƋ�Ĭå±ųĹĜĹč×�ƵĘŅ�ĜŸ�±ÏÏåŸŸĜĹč�Ĭå±ųĹĜĹč�
and why. 

8Ņų�Ņƴåų�ƋƵåĹƋƼ�Ƽå±ųŸØ�Ƶå�Ę±ƴå�Ï±ųųĜåÚ�
out UK participation surveys which have 
±Ĺ±ĬƼŸåÚ�±čåØ�čåĹÚåųØ�åĵŞĬŅƼĵåĹƋ�±ĹÚ�
other patterns nationally and by region.  
Alongside patterns of participation we  
have collected data on motivation to learn 
(or not to). 

6

LAUNCH OF THE NETWORK FOR ADULT LEARNING  
ACROSS BORDERS (NALAB).
Representatives from the UK attended summative conference of the national coordinator for the  
�åŞƚÆĬĜÏ�Ņü�FųåĬ±ĹÚØ�eŅĹƋ±Ÿţ

�å´Ĺ�n�8ŅčĘĬƜØ�üųŅĵ�FųåĬ±ĹÚűŸ�%åŞ±ųƋĵåĹƋ�Ņü�)ÚƚÏ±ƋĜŅĹ�±ĹÚ��ĩĜĬĬŸØ�ųåüåųųåÚ�ƋŅ�ƋĘå�ÏĬŅŸåĬƼ�ÏŅĹĹåÏƋåÚ�
values “across the islands” and that was why the new network was important. Like many others at the 
åƴåĹƋØ�Ęå�Ÿ±ĜÚ�ŮƋĘå�ƴ±Ĭƚå�Ņü�±ÚƚĬƋ�åÚƚÏ±ƋĜŅĹ�Ï±ĹĹŅƋ�Æå�ƚĹÚåųåŸƋĜĵ±ƋåÚŰØ�ÆƚƋ�ƚĹüŅųƋƚĹ±ƋåĬƼ�ĜƋ�ĜŸţ��

cĜ±ĵĘ�kű�åĜĬĬƼ�Ÿ±ĜÚ�ĜƋűŸ�ĜĵŞŅųƋ±ĹƋ�ĹŅƋ�ƋŅ�Ƌ±ĩå�ÏĜƴĜĬ�ŸŅÏĜåƋƼ�ŸŞ±ÏåŸ�üŅų�čų±ĹƋåÚţ���ųåƴŅų�cåĜĬ±ĹÚŸØ�ŅĹ�ÆåĘ±Ĭü�
Ņü�ƋĘå�cŅųƋĘåųĹ�FųåĬ±ĹÚ�FĵŞ±ÏƋ�8ŅųƚĵØ�ŸƋųåŸŸåÚ�ƋĘå�ĹåƋƵŅųĩűŸ�ĜĵŞŅųƋ±ĹÏå�±Ƌ�ƋĘĜŸ�ÏųĜƋĜÏ±Ĭ�ƋĜĵåØ�±ĹÚ�ƋĘå�
potential for doing more across borders.  He felt politicians were interested in how other nations were 
taking forward the agenda.

Jim McHarg of Scotland’s Learning Partnership talked about Scotland’s proposed adult learning strategy 
üŅų�ƖǈƖǈţ��Ęåųå�ĹååÚåÚ�ƋŅ�Æå�ĵŅųå�ƋĘ±Ĺ�ŮģƚŸƋ�±ĵÆĜƋĜŅĹŰ�üŅų�±ÚƚĬƋ�Ĭå±ųĹĜĹčØ�ÆƚƋ�ÚåĬĜƴåųƼ�Ņü�ŅƚƋÏŅĵåŸţ��å�
ĹååÚ�ƋŅ�ĵŅƴå�üųŅĵ�ĀĹå�ƵŅųÚŸ�ƋŅ�±ÏƋĜŅĹţ

�ƋåŞĘåĹ�)ƴ±ĹŸØ�üųŅĵ�ƋĘå�Xå±ųĹĜĹč�±ĹÚ��Ņųĩ�FĹŸƋĜƋƚƋå�ƵĘĜÏĘ�ƵŅųĩŸ�ÏĬŅŸåĬƼ�ƵĜƋĘ�čŅƴåųĹĵåĹƋ�ĜĹ�)ĹčĬ±ĹÚ�±ĹÚ�
�±ĬåŸ�ŸƋųåŸŸåÚ�ƋĘå�ĜĵŞŅųƋ±ĹÏå�Ņü�ƋĘå�ĹåƋƵŅųĩ�ƵĜƋĘĜĹ�ƋĘå�ÏƚųųåĹƋ�ÏŅĹƋåƻƋØ�ĜĹÏĬƚÚĜĹč�ƋĘå�ųĜŸå�Ņü�ŞŅŞƚĬĜŸĵ�
and seeking simple answers for complex problems. There was a need to share common challenges and 
ŸŅĬƚƋĜŅĹŸ�±ÏųŅŸŸ�ƋĘå�Āƴå�ģƚųĜŸÚĜÏƋĜŅĹŸţ�

�Ęå�ĹåƋƵŅųĩ�ƵĜĬĬ�ĘŅĬÚ�±Ĺ�±ĹĹƚ±Ĭ�ÏŅĹüåųåĹÏå�±ĹÚ�ÚåƴåĬŅŞ�±�ŸĘ±ųåÚ�ŅĹĬĜĹå�ŞųåŸåĹÏåØ�±ĜĵĜĹč�ƋŅ�ÆƚĜĬÚ�
solidarity amongst learners and practitioners and to share best practice and experience on the role of 
±ÚƚĬƋ�Ĭå±ųĹĜĹč�ƋŅ�ŸƚŞŞŅųƋ�±ÏƋĜƴå�ÏĜƋĜǄåĹŸĘĜŞ�±ĹÚ�ŸƋųåĹčƋĘåĹĜĹč�ÚåĵŅÏų±ÏƼ�ƵĜƋĘĜĹ�±ĹÚ�±ÏųŅŸŸ�ÆŅųÚåųŸţ

�åŞųåŸåĹƋ±ƋĜƴåŸ�Ņü�ƋĘå�Āƴå�Ĺ±ƋĜŅĹŸ�ĵååƋ�

ĜĹ�%ƚÆĬĜĹ�ƋŅ�Ĭ±ƚĹÏĘ�ceXe�Ø�cŅƴåĵÆåų�ƖǈŎĿ
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Putting these datasets alongside other 
research into health and other international 
studies we have drawn up a blueprint for 
targeting widening participation funding.

8Ņų�ĵŅųå�ĜĹüŅųĵ±ƋĜŅĹØ�±ĹÚ�±ÏÏåŸŸ�ĬĜĹĩŸ�ƋĘå�
datasets go to section 3.

Access
FĹ�ŅųÚåų�ƋŅ�ŸƚŞŞŅųƋ�čųå±Ƌåų�±ÏÏåŸŸ�ƋŅ�±ÚƚĬƋ�
Ĭå±ųĹĜĹč�üųŅĵ�±ĬĬ�Ş±ųƋŸ�Ņü�ŸŅÏĜåƋƼØ�Ƶå�ĹååÚ�ƋŅ�
ÚåŸĜčĹ�±�ĵŅųå�āåƻĜÆĬå�ŸåƋ�Ņü�åĹƋųƼ�Ş±ƋĘƵ±ƼŸ�
ĜĹƋŅ�Ĭå±ųĹĜĹč�±ĹÚ�ŞųŅčųåŸŸĜŅĹ�Ş±ƋĘƵ±ƼŸ for 
those already in learning and work. 

�Ęå��U�FĹŧƚĜųƼ�ĜĹƋŅ�ƋĘå�8ƚƋƚųå�üŅų�XĜüåĬŅĹč�
Learning made a compelling case that there 
should be at least four capabilities – digital, 
Ęå±ĬƋĘØ�ĀĹ±ĹÏĜ±Ĭ�±ĹÚ�ÏĜƴĜÏ in addition to 
ƋĘŅŸå�ÏŅųå�Æ±ŸĜÏ�ŸĩĜĬĬŸ�Ņü�ĬĜƋåų±ÏƼØ�Ĺƚĵåų±ÏƼ�
±ĹÚ�)�kXØ�±ĹÚ�ųåÏŅĵĵåĹÚåÚ�åŸƋ±ÆĬĜŸĘĜĹč�
±��ĜƋĜǄåĹŸű��ƚųųĜÏƚĬƚĵ�Æ±ŸåÚ�ŅĹ�ƋĘåŸå�
interconnected capabilities.  

That there needs to be greater connectivity 
between all of the elements is becoming 
ĵŅųå�±ĹÚ�ĵŅųå�ŅÆƴĜŅƚŸ�ƋŅ�ŞŅĬĜÏƼ�ĵ±ĩåųŸØ�
ŞųŅƴĜÚåųŸØ�åĵŞĬŅƼåųŸ�±ĹÚ�Ĭå±ųĹåųŸţ��å�±ĬŸŅ�
ÆåĬĜåƴå�ƋĘ±Ƌ�ƋĘå�ÆåĹåĀƋŸ�ƵŅƚĬÚ�Æå�ŸååĹ�ĹŅƋ�
ģƚŸƋ�üŅų�åĵŞĬŅƼ±ÆĜĬĜƋƼØ�ÆƚƋ�üŅų�åĹÏŅƚų±čĜĹč�
čųå±Ƌåų�ĵŅƋĜƴ±ƋĜŅĹØ�Ĭå±ÚĜĹč�ƋŅ�ĜĹÏųå±ŸåÚ�
ÏĜƴĜÏ�Ş±ųƋĜÏĜŞ±ƋĜŅĹØ�±ĹÚ�ÚåƴåĬŅŞĜĹč�čųå±Ƌåų�
resilience for those not in formal learning 
situations to cope with social change. 

For those already in learning or the 
ƵŅųĩŞĬ±ÏåØ�Ƶå�Ƌ±ųčåƋåÚ�ĜĹĜƋĜ±ƋĜƴåŸ�±Ƌ�
ü±ĵĜĬĜåŸ�Ĭå±ųĹĜĹč�ƋŅčåƋĘåųØ�±Ƌ�ƼŅƚĹč�±ÚƚĬƋŸ�
progressing into the labour market and in-
ƵŅųĩ�ŞųŅčųåŸŸĜŅĹØ�åŸŞåÏĜ±ĬĬƼ�üŅų�ƋĘŅŸå�ĵŅŸƋ�
disadvantaged groups at risk of exclusion 
from the labout market.

¥Ņƚ�Ï±Ĺ�ĀĹÚ�ĵŅųå�±ÆŅƚƋ�ƋĘåŸå�ŞųŅģåÏƋŸ�ĜĹ�
section 4.

Quality
�U�ŸƼŸƋåĵŸ�±ųå�čåĹåų±ĬĬƼ�ŸƋųŅĹč�ŅĹ�ŧƚ±ĬĜƋƼ�
±ŸŸƚų±ĹÏå�±ĹÚ�ĜĵŞųŅƴåĵåĹƋØ�ÆƚƋ�ƋĘåŸå�ƋåĹÚ�
to be focussed on those adults in the system 
(as opposed to those excluded due to lack 
of funding or motivation).  The other area 
for development right across the UK is how 
adult learning can be funded and measured 
in terms of outcomes and impact.  This is 
particularly important in devolved settings 
where policy makers are looking at combing 
ÆƚÚčåƋŸ�ŸƚÏĘ�±Ÿ�ƋĘŅŸå�üŅų�Ęå±ĬƋĘØ�ŸĩĜĬĬŸØ�±ĹÚ�
employment services.  

kƚų�ųåŸå±ųÏĘ�ĜĹƋŅ�ƋĘĜŸóŞƚÆĬĜŸĘåÚ�ĜĹ�Bå±ĬƋĘƼ�
�å±ĬƋĘƼ�±ĹÚ��ĜŸå�ŠƖǈŎƀšóŸĘŅƵåÚ�ƋĘ±Ƌ�
one aspect will be developing the adult 
learning workforce in this changed context. 
8Ņų�åƻ±ĵŞĬåØ�ÚĜčĜƋ±Ĭ�Ĭå±ųĹĜĹč�ųåĵ±ĜĹŸ�±�ųå±Ĭ�
ÏĘ±ĬĬåĹčå�ĜĹ�ƋĘå��UØ�ŸĜƻƋååĹ�ĵĜĬĬĜŅĹ�ŞåŅŞĬå�
in the UK aged 15 and over still lack basic 
online skills 

More details can be found in section 5.

Finally
FƋ�ĜŸ�ĹŅƋ�ĩĹŅƵĹ�±Ƌ�ƋĘĜŸ�ŸƋ±čå�ƵĘ±Ƌ�ƋĘå�ĹåƻƋ�
steps will be in terms of the UK’s involvement 
in the European Agenda for Adult Learning.  
BŅƵåƴåųØ�ÚƚųĜĹč�ƋĘå�ųåŸƋ�Ņü�ƖǈƖǈěƖŎ�ƋĘåųå�
will be a number of projects to get involved 
ĜĹţ��¥ŅƚűĬĬ�ĀĹÚ�ƋĘåŸå�Ÿƚĵĵ±ųĜŸåÚ�±Ƌ�ƋĘå�åĹÚ�
of this publication.  Further details will be in 
each section.

We look forward to working with you. 

IŅƼÏå��Ĭ±ÏĩØ� 
%åŞƚƋƼ�%ĜųåÏƋŅųØ��åŸå±ųÏĘ�±ĹÚ�%åƴåĬŅŞĵåĹƋ
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Coordination3
Impact Forums
FĵŞ±ÏƋ�8ŅųƚĵŸ�Ƶåųå�åŸƋ±ÆĬĜŸĘåÚ�ĜĹ�
ƖǈŎĉ�ƋŅ�ÆųĜĹč�ƋŅčåƋĘåų��U�Şų±ÏƋĜƋĜŅĹåųŸØ�
ŞŅĬĜÏƼĵ±ĩåųŸØ�ųåŸå±ųÏĘåųŸØ�±ĹÚ�){eX)�
UK. This has brought greater coherence in 
policy development and implementation in 
an increasingly devolved decision-making 
context. The focus of the 2017-19 programme 
Ƶ±Ÿ�ŅĹ�ƋĘå��ŞŸĩĜĬĬĜĹč�{±ƋĘƵ±ƼŸ�ĜĹĜƋĜ±ƋĜƴå×�
entry pathways; progression pathways; 
engagement and support. The programme 
has achieved increased awareness and 
commitment to involvement in the EAAL and 
related programmes (such as EPALE). Our 
evaluation of the programme in the interim 
report (2017/8) evidences a number of policy 
intervention that have been achieved 
ÆƼ�ƋĘå�üŅųƚĵŸóŸƚÏĘ�±Ÿ�ŸƚŞŞŅųƋĜĹč�
the development of a new Lifelong 
Learning Policy for Scotland and 
ĵ±ŞŞĜĹč�ƋĘå�cŅųƋĘåųĹ�FųåĬ±ĹÚ�
Executive’s draft Programme for 
Government against impact data in 
Bå±ĬƋĘƼØ��å±ĬƋĘƼØ�±ĹÚ��ĜŸå.

An important aspect since 2014 
Ę±Ÿ�ÆååĹ�ƋĘå�ƵĘŅĬå��U�±ŞŞųŅ±ÏĘØ�
and strengthening and sharing of 
policy messages across the four 
Ĺ±ƋĜŅĹŸţ���ĜƋĘ�)ĹčĬĜŸĘ�ÚåƴŅĬƚƋĜŅĹØ�
this aspect has become increasingly 
important within the context of a 
ÚĜýåųåĹƋ�ųåĬ±ƋĜŅĹŸĘĜŞ�ƵĜƋĘ�)ƚųŅŞå±Ĺ�
partners and colleagues post-Brexit.  
The challenge will be to relate and 

contextualise the rich vein of UK research 
with European and international studies (for 
åƻ±ĵŞĬåØ�ŅĹ�Ş±ųƋĜÏĜŞ±ƋĜŅĹ�Ņų�ÏŅĵŞåƋåĹÏåšţ

The scale of change in the UK provides may 
ŅŞŞŅųƋƚĹĜƋĜåŸ�±Ÿ�ƵåĬĬ�±Ÿ�ƋĘųå±ƋŸţ���åÏåĹƋ�X¼��
reports for the EAAL have stressed a greater 
focus on the outcomes and impact of adult 
Ĭå±ųĹĜĹčØ�±Ÿ�ƵåĬĬ�±Ÿ�čųå±Ƌåų�±ĬĜčĹĵåĹƋ�ƵĜƋĘ�
ŅƋĘåų�±ųå±Ÿ�Ņü�ŞƚÆĬĜÏ�ŞŅĬĜÏƼØ�ŸƚÏĘ�±Ÿ�Ęå±ĬƋĘ�
and employment services. There has also 
been a greater policy focus in the UK on 
±ÚƚĬƋ�Ĭå±ųĹĜĹč�±ĹÚ�Ƌų±ĜĹĜĹč�čĜƴåĹ�åÏŅĹŅĵĜÏØ�
technological and demographic change 
which the UK work-programme has an 
ŅŞŞŅųƋƚĹĜƋƼ�ƋŅ�ĜĹāƚåĹÏåţ

8
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IMPACT FORUM ACHIEVEMENTS
%ƚųĜĹč�ƖǈŎíěŎĿ��U�Ş±ųƋĹåųŸ�ĘåĬÚ�ƖĂ�ĜĵŞ±ÏƋ�üŅųƚĵŸ�±ÏųŅŸŸ�ƋĘå�üŅƚų�Ĺ±ƋĜŅĹŸØ�ĜĹÏĬƚÚĜĹč�üŅƚų�üƚĬĬ�ŸÏ±Ĭå�
ÏŅĹüåųåĹÏåŸ�ĜĹ��±ĬåŸ�±ĹÚ�cŅųƋĘåųĹ�FųåĬ±ĹÚØ�ųå±ÏĘĜĹč�ĜĹ�åƻÏåŸŸ�Ņü�ƅǈǈ�Ş±ųƋĜÏĜŞ±ĹƋŸţ

9

)ĹčĬ±ĹÚ�FĵŞ±ÏƋ�8Ņųƚĵ

• April 2018. The impact of  
residential education;  
workforce development.

•� IƚĹå�ƖǈŎí×�kƚƋÏŅĵåŸěÆ±ŸåÚ� 
approaches to funding in  
London; the use of learner  
surveys to capture impact. 

•� kÏƋŅÆåų�ƖǈŎí×� 
Longitudinal well-being studies;  
basic skills and  
entry pathways; mental health and well-being.

• January 2019. European programmes; Life 
Satisfaction Data.

• April 2019. Adult education workforce 
development.

• October 2019. Family learning.  

cŅųƋĘåųĹ�FųåĬ±ĹÚ 
FĵŞ±ÏƋ�8Ņųƚĵ��

• March 2018. Family  
learning and progression. 

•� IƚĹå�ƖǈŎíţ�FĹěƵŅųĩ�Xå±ųĹĜĹčſ� 
adult education workforce development.

•� kÏŅÆåų�ƖǈŎíţ�Ă�c±ƋĜŅĹŸ��ŅĹüåųåĹÏåţ�8ŅÏƚŸ�ŅĹ�
transnational sharing. 

• March 2019. Adult Learning and well-being; 
cB�×�ƋĘå�ĹåƻƋ�ƀǈ�Ƽå±ųŸţ�

• May 2019. Progression from low pay; workforce 
development

•� kÏƋŅÆåų�ƖǈŎĿţ�{ŅĬĜÏĜåŸ�ĜĹ�)ĹčĬ±ĹÚØ��ÏŅƋĬ±ĹÚØ�
±ĹÚ��±ĬåŸØ�±ĹÚ�)�ţ�

�ÏŅƋĬ±ĹÚ�FĵŞ±ÏƋ�8Ņųƚĵ��

• April 2018. Family learning;  
and forward planning. 

• June 2018. Scottish  
Government Policy  
Developments.

• February 2019. Young adult  
learners; Upskilling Pathways EU policy.

•� cŅƴåĵÆåų�ƖǈŎí��ŞŸĩĜĬĬĜĹč�{±ƋĘƵ±ƼŸ�±ĹÚ�
%åƴŅĬƚƋĜŅĹØ�FĹƋåčų±ƋĜĹč�eÚƚĬƋ�Xå±ųĹĜĹč�±ĹÚ�
)ĵŞĬŅƼ±ÆĜĬĜƋƼ��å±ĵŸØ�XĜĹĩĜĹč�Xå±ųĹĜĹč�ƵĜƋĘ�
�ĩĜĬĬŸØ�ƵĜƋĘ��ĩĜĬĬŸ�aĜĹĜŸƋåų

• April 2019. Future Ready  
eÚƚĬƋ�Xå±ųĹĜĹč��ƼŸƋåĵŸØ�k)�%ţ

• May 2019. Adult education workforce 
development.

•� cŅƴåĵÆåų�ƖǈŎĿţ���ŸĜĹč�Ú±Ƌ±�üŅų�ĜĵŞ±ÏƋſ�ĹåƵ�
adult learning strategy. 

�±ĬåŸ�FĵŞ±ÏƋ�8Ņųƚĵ��

•� a±Ƽ�ƖǈŎíţ�c±ƋĜŅĹ±Ĭ� 
Adult Learning Conference;  
employability plan.

• July 2018. The Future of  
Work in Wales.

• October 2018. Entry pathways and  
ŞųŅčųåŸŸĜŅĹſ��ĜƋĜǄåĹŸű��ƚųųĜÏƚĬƚĵţ��

• March 2019. Adult educartion workforce 
development.

• September 2019. A right to lifelong learning  
in Wales; family learning. 

• October 2019. Supporting learning and 
progression in the workplace. 



Conferences / transnational 
events
�Ęå�üŅųƚĵŸ�±ųå�ÏŅĵŞĬåĵåĹƋåÚ�ÆƼ�ŸåĵĜĹ±ųŸØ�
conferences and events which draw even 
wider audiences of policy makers and 
Şų±ÏƋĜƋĜŅĹåųŸØ�ĜĹ�ŸĘ±ųĜĹč�ųåŸå±ųÏĘØ�åƴĜÚåĹÏå�
and experiences. The four nations share 
policies and practices and there is emerging 
evidence of the impact on change in those 
administrations.

Upskilling pathways: implications 
for the adult learning workforce
The focus of our summative conference 
was the people who deliver adult learning 
ĜĹ�ƋĘå��Uţ�Xå±ÚåųŸØ�Ƌå±ÏĘåųŸ�±ĹÚ�ƴŅĬƚĹƋååųŸ�
play key roles in ensuring the delivery of 
±ÏÏåŸŸĜÆĬåØ�ĘĜčĘěŧƚ±ĬĜƋƼ�±ÚƚĬƋ�Ĭå±ųĹĜĹč�
opportunities. These opportunities are known 
ƋŅ�ÆåĹåĀƋ�ĹŅƋ�ŅĹĬƼ�ĜĹÚĜƴĜÚƚ±ĬŸ�ÆƚƋ�±ĬŸŅ�ƵĜÚåų�
communities and the economy. Given the 
ƴ±Ĭƚå�ƋĘ±Ƌ�±ÚƚĬƋ�Ĭå±ųĹĜĹč�ÆųĜĹčŸØ�Ƶå�ƋĘŅƚčĘƋ�

it was important to 
discuss how we can 
best support those who 
are vital to its delivery.

A conference brought 
together over a 
hundred professionals 
from across the UK 
and the rest of Europe. 
Besides support from 

fellow national coordinators involved in 
ƋĘå�)ƚųŅŞå±Ĺ�ečåĹÚ±�üŅų�eÚƚĬƋ�Xå±ųĹĜĹčØ�
we were pleased to welcome inputs from 
researchers at the Organisation for Economic 
Cooperation and Development (OECD) and 
�c)��k�FĹŸƋĜƋƚƋå�üŅų�XĜüåĬŅĹč�Xå±ųĹĜĹčţ�
The European Association for the Education 
of Adults and the European Basic Skills 
cåƋƵŅųĩ�Ƶåųå�±ĬŸŅ�ĜĹƴŅĬƴåÚţ��Ęå�ÏŅĹüåųåĹÏå�
was jointly planned and delivered with 
the UK support service for the Electronic 
Platform for Adult Learning in Europe 
(EPALE). Working with EPALE ensured a 
combination or face-to-face and virtual 
åƻÏĘ±ĹčåŸ�Ņü�åýåÏƋĜƴå�Şų±ÏƋĜÏåţ�

FĹ�ƋĘå�Ĭå±Ú�ƚŞ�ƋŅ�ƋĘå�ÏŅĹüåųåĹÏå�ÆĬŅčŸ�Ƶåųå�
published on EPALE. The sixteen blogs 
explored the issues to be raised in the 
conference and linked to the publication that 
Ƶ±Ÿ�ŅþÏĜ±ĬĬƼ�Ĭ±ƚĹÏĘåÚ�±Ƌ�ƋĘå�åƴåĹƋţ�

Besides how best to support the adult 
Ĭå±ųĹĜĹč�ƵŅųĩüŅųÏåØ�Ƶå�ĬŅŅĩåÚ�±Ƌ�åĵåųčĜĹč�
ŞŅĬĜÏƼ�üųŅĵ�±ĬĬ�Ş±ųƋŸ�Ņü�ƋĘå��U×

• Personal Learning Accounts in Wales

• Community Learning and Development 
Standards in Scotland

•� Bå±ĬƋĘØ�ƵåĬĬěÆåĜĹč�±ĹÚ�Ĭå±ųĹĜĹč�ĜĹ�
cŅųƋĘåųĹ�FųåĬ±ĹÚØ�ƵĜƋĘ�±�üŅÏƚŸ�ŅĹ��åĬü±ŸƋ�
Learning City

•� %åƴŅĬƚƋĜŅĹ�ƋŅ�ÏĜƋƼěųåčĜŅĹŸ�ĜĹ�)ĹčĬ±ĹÚØ�ƵĜƋĘ�
a focus on Greater London Authority

Summative 
Conference October 

2019
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LEARNING FROM OUR NEIGHBOURS
FĹ�cŅƴåĵÆåų�ƖǈŎí�ƋĘå�cŅųƋĘåųĹ�FųåĬ±ĹÚ�FĵŞ±ÏƋ�8Ņųƚĵ�ÏŅěĘŅŸƋåÚ�±�ÏŅĹüåųåĹÏå�ĜĹ��åĬü±ŸƋ�ƵĜƋĘ�Ņƚų�FųĜŸĘ�
ÏŅĬĬå±čƚåŸ�üųŅĵ�ekc�e��åĹƋĜƋĬåÚ�ô��ŅųÚåųŸØ��ŅƚĹÚ±ųĜåŸ�±ĹÚ��ųĜÚčåŸ×�Xå±ųĹĜĹč�üųŅĵ�Ņƚų�cåĜčĘÆŅƚųŸţ�
�ĘĜŸ�Ƶ±Ÿ�ƋĘå�ĀųŸƋ�ƋĜĵå�ƋĘ±Ƌ�ųåŞųåŸåĹƋ±ƋĜƴåŸ�üųŅĵ�ƋĘå�ĵ±ĜĹ�±ÚƚĬƋ�Ĭå±ųĹĜĹč�±ÚƴŅÏ±ÏƼ�ÆŅÚĜåŸ�üųŅĵ�ƋĘå�Āƴå�
Ĺ±ƋĜŅĹŸ�Ņü�ƋĘå��U�±ĹÚ�FųåĬ±ĹÚ�Ę±Ú�ÏŅĵå�ƋŅčåƋĘåų�ƋŅ�ŸĘ±ųå�ƋĘåĜų�åƻŞåųĜåĹÏåŸţ�

ekc�e��ųåŞųåŸåĹƋ±ƋĜƴåŸ�Ę±ƴå�±ĬƵ±ƼŸ�ÆååĹ�±�ÏŅųå�Ş±ųƋ�Ņü�ƋĘå�cF�FĵŞ±ÏƋ�8Ņųƚĵ�čųŅƚŞ�±ĹÚ�ƋĘå�8Ņųƚĵ�ĜŸ�
ųåŞųåŸåĹƋåÚ�ŅĹ�ƋĘå�FųĜŸĘ�)eeX�eÚƴĜŸŅųƼ�:ųŅƚŞţ��Ęå�8Ņųƚĵ�üŅų�eÚƚĬƋ�Xå±ųĹĜĹč�cF�ĜŸ�ƵŅųĩĜĹč�ƵĜƋĘ�ekc�e��
ŠŸƋĜĵƚĬ±ƋåÚ�ÆƼ�ƋĘå�ģŅĜĹƋ�ĜĹƴŅĬƴåĵåĹƋ�ĜĹ�)eeXš�ƋŅ�ĀĹÚ�Ƶ±ƼŸ�ƋŅ�ÆƚĜĬÚ�ŸƋųŅĹčåų�ÏųŅŸŸ�ÆŅųÚåų�ųåĬ±ƋĜŅĹŸ�±ĹÚ�
collaboration.

�ŞƚųųåÚ�ŅĹ�ÆƼ�ƋĘå�ŸƚÏÏåŸŸ�Ņü�ƋĘå�ƖǈŎí��åĬü±ŸƋ�ÏŅĹüåųåĹÏåØ�ƋĘå�Āƴå�Ĺ±ƋĜŅĹŸ�Ę±ƴå�ĹŅƵ�±čųååÚ�ƋŅ�üŅųĵ�ƋĘå�
cåƋƵŅųĩ�üŅų�eÚƚĬƋ�Xå±ųĹĜĹč�eÏųŅŸŸ��ŅųÚåųŸ�ŠceXe�šţ��ĘĜŸ�ĹåƋƵŅųĩ�Ƶ±Ÿ�Ĭ±ƚĹÏĘåÚ�±Ƌ�ƋĘå�ekc�e��)eeX�
�ŅĹüåųåĹÏå�ĜĹ�%ƚÆĬĜĹ�ĜĹ�cŅƴåĵÆåų�ƖǈŎĿţ�

The network recognises the importance of the adult learning bodies of these close neighbours working 
ƋŅčåƋĘåų�ƋŅ�±ÚÚųåŸŸ�ƋĘå�ĵ±ĹƼ�ÏŅĵĵŅĹ�ÏĘ±ĬĬåĹčåŸ�ƋĘåƼ�ü±ÏåØ�ƚĹĜƋåÚ�ÆƼ�±�ÏŅĵĵŅĹ�Ĭ±Ĺčƚ±čå�±ĹÚ�
ųåÏŅčĹĜŸĜĹč�ƋĘå�ÏŅĹƋĜĹƚ±Ĭ�āŅƵ�Ņü�Ĭå±ųĹåųŸØ�Ĭå±ųĹĜĹč�Şų±ÏƋĜƋĜŅĹåųŸ�±ĹÚ�ƵŅųĩåųŸ�±ÏųŅŸŸ�ƋĘåĜų�Ĺ±ƋĜŅĹ±Ĭ�
boundaries. 



#EUlearning
X¼��Ę±Ÿ�±ŞŞųŅƻĜĵ±ƋåĬƼ 

37,500 
ƚĹĜŧƚå�üŅĬĬŅƵåųŸ  

ń)�Xå±ųĹĜĹč�ÆåƋƵååĹ�cŅƴåĵÆåų�ƖǈŎƀ�
±ĹÚ�%åÏåĵÆåų�ƖǈŎĿ�±ŞŞųŅƻĜĵ±ƋåĬƼ� 
ĉŎǈ�ƋƵååƋŸ�čåĹåų±ƋåÚ�Ņƴåų

  971,800  
ĜĹÚĜƴĜÚƚ±Ĭ�ĜĵŞųåŸŸĜŅĹŸ�Ņų�ĜĹƋåų±ÏƋĜŅĹŸ

#19 in the UK Top
TƵĜƋƋåų��ųåĹds  
Ņƴåų�Ɩĉ�ĘŅƚųŸţ�

1,333,558  
ĜĹÚĜƴĜÚƚ±Ĭ�ĜĵŞųåŸŸĜŅĹŸ 
Ņų�ĜĹƋåų±ÏƋĜŅĹŸ

ń{ųŅüåŸŸĜŅĹ±ĬŞ±ƋĘƵ±ƼŸ�Ę±Ú� 
±ŞŞųŅƻĜĵ±ƋåĬƼ�ĉƅƖ�ƋƵååƋŸ�±ĹÚ� 
čåĹåų±ƋåÚ�Ņƴåų�ŎØƐƐƐØĂĂí� 
ĜĹÚĜƴĜÚƚ±Ĭ�ĜĵŞųåŸŸĜŅĹŸ�Ņų� 
ĜĹƋåų±ÏƋĜŅĹŸ�±ĹÚ�ųå±ÏĘåÚ� 
ńŎĿ�ĜĹ�ƋĘå��U��ŅŞ��ƵĜƋƋåų� 
�ųåĹÚŸ�Ņƴåų�Ɩĉ�ĘŅƚųŸţ�

L&W Blog stats 
ů�Ęå�ĀųŸƋ�ŞŅĜĹƋ�Ņü�ÏŅĹƋ±ÏƋű�
 ƅƀ�ƴĜåƵŸ
‘Bringing Europe together 
to better support the  
adult learning workforce’  144 views
‘What’s in a name?’ 37 views

12

Sara Simons
author of blog
‘First point of
contact’ and 
host of the 
summative 
conference
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Participation4
The focus of the UK work programme is on 
promoting evidence-based approaches to 
adult learning in an increasingly devolved 
decision-making context. We aim to 
add value to existing UK initiatives by 
ÏŅĵŞĬåĵåĹƋĜĹč�±ĹÚ�üƚƋƚųåěŞųŅŅĀĹč�ÏƚųųåĹƋ�
policy development. We will build on the 
work of existing commissions looking at the 
üƚƋƚųå�Ņü�±ÚƚĬƋ�Ĭå±ųĹĜĹč�ĜĹ�ƋĘå��UØ�±Ÿ�ƵåĬĬ�
European and international examples. 

We shall focus on participation and 
its impact. Existing UK reports show a 
‘participation divide’ but participation/
motivation are complex issues and a greater 
ƚĹÚåųŸƋ±ĹÚĜĹč�ĜŸ�ųåŧƚĜųåÚ�ÆåƼŅĹÚ�ƋĘå�ĀåĬÚ�
Ņü�ųåŸå±ųÏĘţ���ĜƋĘ�ÚåƴŅĬƚƋĜŅĹØ�ƋĘåųå�±ųå�ĵ±ĹƼ�
opportunities in joining up policy ‘siloes’ in 
ŅųÚåų�ƋŅ�åĹÏŅƚų±čå�ÚĜýåųåĹƋ�ĵŅÚåĬŸ�üŅų�ƋĘå�
funding/delivery of learning impacting on 
Ęå±ĬƋĘØ�åĵŞĬŅƼ±ÆĜĬĜƋƼØ�±ĹÚ�ÏŅĵĵƚĹĜƋƼ�ĬĜüåţ�

LEARNING, WORK AND HEALTH: THE NEXT 70 YEARS
FĹ�ƖǈŎíØ�ƋĘå��UűŸ�ĜÏŅĹĜÏ�c±ƋĜŅĹ±Ĭ�Bå±ĬƋĘ��åųƴĜÏå�ÏåĬåÆų±ƋåÚ�ĜƋŸ�ƀǈƋĘ�ÆĜųƋĘÚ±Ƽţ��å�ÚåÏĜÚåÚ�ƋŅ�ĵ±ųĩ�ƋĘĜŸ�
±ĹĹĜƴåųŸ±ųƼ�ÆƼ�ÏåĬåÆų±ƋĜĹč�ƋĘå�cB�űŸ�±ÏĘĜåƴåĵåĹƋŸ�±ĹÚ�ƋĘĜĹĩĜĹč�±ÆŅƚƋ�ĘŅƵ�ĜƋ�ĹååÚŸ�ƋŅ�ÚåƴåĬŅŞ�ĜĹ�üƚƋƚųåţ

eĬƋĘŅƚčĘ�ƋĘåųå�ĜŸ�ĹŅ�ŧƚåŸƋĜŅĹ�ƋĘ±Ƌ�ƋĘå�Ņƴåų±ĬĬ�Ęå±ĬƋĘ�Ņü�ƋĘå��U�ŞŅŞƚĬ±ƋĜŅĹ�Ę±Ÿ�ĜĵŞųŅƴåÚ�čųå±ƋĬƼ�Ņƴåų�ƋĘå�
Ş±ŸƋ�ŸåƴåĹ�ÚåÏ±ÚåŸØ�Ƶå�ĵƚŸƋ�±ĬŸŅ�ųåÏŅčĹĜŸå�ƋĘ±Ƌ�ƋĘå�Ęå±ĬƋĘ�ÏĘ±ĬĬåĹčåŸ�Ņü�ƖǈŎí�±ųå�ƴåųƼ�ÚĜýåųåĹƋ�ƋŅ�ƋĘŅŸå�
Ņü�ŎĿĉíţ��kƚų�ƵŅųĬÚ�ĜŸ�ƴåųƼ�ÚĜýåųåĹƋ�ƋŅ�ƋĘ±Ƌ�Ņü�ŎĿĉí×�Ƶå�ĬĜƴå�ĬŅĹčåųØ�Ƶå�ŸĵŅĩå�ĬåŸŸ�ƋĘŅƚčĘ�ŅƋĘåų�ůĬĜüåŸƋƼĬå�
diseases’ are still prevalent and cost millions to address. 

�Ęå�cB��Ę±Ÿ�ÚåƴåĬŅŞåÚ�ĜĹ�ŸƚÏĘ�±�Ƶ±Ƽ�ƋĘ±Ƌ�ƋĘå�üŅÏƚŸ�Ņü��U�Ęå±ĬƋĘ�ŸŞåĹÚĜĹč�ĜŸ�Ĭ±ųčåĬƼ�ŅĹ�Ïƚųå�±ĹÚ�
rehabilitation rather than prevention. This is despite evidence that both learning and work have a clear role 
ƋŅ�ŞĬ±Ƽ�ĜĹ�ƵŅųĩĜĹč�±ĬŅĹčŸĜÚå�ƋĘå�cB��ƋŅ�åĹŸƚųå�±�Ęå±ĬƋĘĜåų��ųĜƋ±ĜĹţ�

a±ĹƼ�ĜĹƋåųĹ±ƋĜŅĹ±Ĭ�ŸƚųƴåƼŸ�Ę±ƴå�ŸĘŅƵĹ�ƋĘ±Ƌ�ŞåŅŞĬå�ƵĜƋĘ�ĘĜčĘåų�ŧƚ±ĬĜĀÏ±ƋĜŅĹŸ�ƋåĹÚ�ƋŅ�åĹģŅƼ�ÆåƋƋåų�Ęå±ĬƋĘţ�
XåƴåĬŸ�Ņü�ŧƚ±ĬĜĀÏ±ƋĜŅĹ�±ųå�±ĬŸŅ�ĬĜĹĩåÚ�ƋŅ�ĘŅƵ�Ƶå�ĵ±ĩå�ƚŸå�Ņü�Ęå±ĬƋĘ�
ŸåųƴĜÏåŸØ�±ĹÚ�ĘŅƵ�Ƶå�ĵ±Ĺ±čå�Ņƚų�ŅƵĹ�Ęå±ĬƋĘ�±ĹÚ�ƋĘ±Ƌ�Ņü�ƋĘŅŸå�Ƶå�Ï±ųå�
for.

Similarly workplaces are critical to our health. People spend a large part 
of their lives at work and increasingly have longer working lives. Work 
is good for us but it has to be ‘good’ work . Precarious and insecure 
employment can be harmful to our health. 

FĹ�ŅųÚåų�ƋŅ�ĜĹƴåŸƋĜč±Ƌå�ƋĘĜŸ�üƚųƋĘåų�Ƶå�±ŸĩåÚ�ƐØǈǈǈ�±ÚƚĬƋŸ�ĘŅƵ�±ÆŅƚƋ�
ƋĘåĜų�Ęå±ĬƋĘØ�ĘŅƵ�ƋĘåƼ�ĩåŞƋ�Ęå±ĬƋĘƼØ�±ĹÚ�ƵĘĜÏĘ�ƋĘųåå�ÏĘ±ĹčåŸ�ƋĘåƼ�
thought would help them to improve their health. 

�Ęå�ŸƚųƴåƼ�ŸĘŅƵåÚ�ƋĘ±Ƌ�ĵ±ĹƼ�Ņü�ƚŸ�Ę±ƴå�ƴåųƼ�ÚĜýåųåĹƋ�ƴĜåƵŸ�ŅĹ�ĘŅƵ�
healthcare spending should be allocated. Older people are more likely 
to favour investment in hospitals; while younger adults favour a more 
balanced approach including social prescribing and preventative 
models. Those in poorer health are least likely to say they know how to 
ĜĵŞųŅƴå�ƋĘåĜų�Ęå±ĬƋĘţ�kƴåų±ĬĬØ�ƋĘå�ŞƚÆĬĜÏ�ƋĘĜĹĩŸ�±�ĵŅųå�Æ±Ĭ±ĹÏåÚ�ų±Ĺčå�Ņü�
approaches are appropriate. 

learningandwork.org.uk

Learning, work,  
and health: the  
next 70 years



UK context: participation surveys
8Ņų�Ņƴåų�Ɩǈ�Ƽå±ųŸØ�X¼��ŠŞųåƴĜŅƚŸĬƼ�±Ÿ�cFe�)š�
has undertaken an annual survey of adult 
Ş±ųƋĜÏĜŞ±ƋĜŅĹ�ĜĹ�Ĭå±ųĹĜĹčţ��Ęå�ŸƚųƴåƼØ�ƵĘĜÏĘ�
draws on data from a national representative 
Ÿ±ĵŞĬå�Ņü�ĂØǈǈǈ�±ÚƚĬƋŸ�±ÏųŅŸŸ�ƋĘå��UØ�
provides a rich evidence base on who 
Ş±ųƋĜÏĜŞ±ƋåŸ�ĜĹ�Ĭå±ųĹĜĹčØ�ƋĘåĜų�ĵŅƋĜƴ±ƋĜŅĹŸØ�±ĹÚ�
±ĹƼ�Æ±ųųĜåųŸ�±ĹÚ�ÆåĹåĀƋŸ�åƻŞåųĜåĹÏåÚţ�

Research shows that participation in learning 
Ï±Ĺ�Ę±ƴå�±�ĘŅŸƋ�Ņü�ŞŅŸĜƋĜƴå�ÆåĹåĀƋŸ�üŅų�ƋĘå�
ĜĹÚĜƴĜÚƚ±Ĭ�±ĹÚ�ŸŅÏĜåƋƼØ�ĜĹÏĬƚÚĜĹč�ĜĵŞųŅƴåÚ�
Ęå±ĬƋĘØ�ƵåĬĬÆåĜĹč�±ĹÚ�ŞųŅÚƚÏƋĜƴĜƋƼţ�eŸ�ŸƚÏĘØ�
increasing and widening take-up of learning 
ĜŸ�ÏųƚÏĜ±Ĭ�ƋŅ�Ņƚų�üƚƋƚųå�ŞųŅŸŞåųĜƋƼØ�ü±ĜųĹåŸŸ�
±ĹÚ�ĜĹÏĬƚŸĜŅĹ�±Ÿ�±�Ĺ±ƋĜŅĹţ�%åŸŞĜƋå�ƋĘĜŸØ�ƋĘå�
UK has seen a recent decline in the number 
of adults participating in learning – with the 
2018 survey showing a participation rate of 
ƐƀŢØ�ƋĘå�ĬŅƵåŸƋ�ĜĹ�ƋƵŅ�ÚåÏ±ÚåŸţ�

Fü�Ƶå�±ųå�ƋŅ�ųåƴåųŸå�ƋĘĜŸ�ÚåÏĬĜĹåØ�ĜƋ�ĜŸ�ƴĜƋ±Ĭ�
that we understand adults’ motivations 
üŅų�Ĭå±ųĹĜĹčØ�ƋĘå�Æ±ųųĜåųŸ�ƋĘåƼ�ü±ÏåØ�±ĹÚ�
ŅƋĘåų�ü±ÏƋŅųŸ�ĜĹāƚåĹÏĜĹč�ƋĘåĜų�ÚåÏĜŸĜŅĹ�
ƋŅ�Ş±ųƋĜÏĜŞ±Ƌåţ��eÏÏŅĵŞ±ĹƼĜĹč�ŧƚ±ĬĜƋ±ƋĜƴå�
studies have found that barriers to learning 
are multi-layered and interrelated. 
%ĜŸŞŅŸĜƋĜŅĹ±Ĭ�Æ±ųųĜåųŸØ�ŸƚÏĘ�±Ÿ�±�üå±ų�Ņü�
Ĭå±ųĹĜĹč�Ņų�ĬŅƵ�ĬåƴåĬŸ�Ņü�ÏŅĹĀÚåĹÏåØ�Ï±Ĺ�
prevent adults from taking steps towards 
learning. 

Adults are motivated to learn if the potential 
ŅƚƋÏŅĵåŸ�±ųå�ÏĬå±ų�±ĹÚ�ƴ±ĬƚåÚØ�ŞųŅƴĜŸĜŅĹ�ĜŸ�
āåƻĜÆĬåØ�ųåĬåƴ±ĹƋ�±ĹÚ�Ņü�ĘĜčĘ�ŧƚ±ĬĜƋƼţ��å�±Ĝĵ�
to build on this research with the 2020 and 
2021 surveys across the UK. 

As new adult learning strategies and plans 
±ųå�ÆåĜĹč�ÚåƴåĬŅŞåÚ�±ÏųŅŸŸ�ƋĘå��UØ�ĜƋ�
is increasingly important that devolved 
administrations have a more detailed 
understanding of participation.  

eĬŅĹčŸĜÚå�ƋĘĜŸØ�Ƶå�ƵĜĬĬ�ÚåƴåĬŅŞ�ƋĘå�)ƚųŅŞå±Ĺ�
dimension through a webinar with partner 
countries and organisations engaged on 
comparable work.

14
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VIEW FROM SCOTLAND
THE NATIONAL ADULT LEARNERS’ FORUM
�Ęå�üŅųƚĵ�ĵååƋŸ�ŧƚ±ųƋåųĬƼØ�ƋŅ�åĹč±čå�Ĭå±ųĹåųŸ�ĜĹ�ƋĘå�Ï±ĵŞ±ĜčĹ�ƋŅ�ĜĵŞųŅƴå�±ÏÏåŸŸØ�ŸåųƴĜÏåŸ�±ĹÚ�ŞŅĬĜÏĜåŸ�
of adult and family learning within Scotland.  

FĹ�ÚŅĜĹč�ŸŅØ�ƋĘå�üŅųƚĵ×

• provides opportunities for learners across Scotland to discuss issues related to adult and family 
learning

•� åŸƋ±ÆĬĜŸĘåŸ�ųåčƚĬ±ų�ĵååƋĜĹčŸ�ƵĜƋĘ�aåĵÆåųŸ�Ņü�ƋĘå��ÏŅƋƋĜŸĘ�{±ųĬĜ±ĵåĹƋØ�åĬåÏƋåÚ�ŅþÏĜ±ĬŸ�±ĹÚ�ŞŅĬĜÏƼ�
makers

•� ĜÚåĹƋĜĀåŸ�üƚƋƚųå�ŞųĜŅųĜƋƼ�±ųå±Ÿ�Ņü�ƵŅųĩ�±ĹÚ�ŞųŅģåÏƋŸ�üŅų�ƋĘå�Xå±ųĹåųŸű�8Ņųƚĵ�ŸƚÆěčųŅƚŞŸ

• promotes learning to members of the public through the learners as promoters projects 

eÏƋĜƴĜƋƼ�ĜĹ�ƖǈŎí�±ĹÚ�ƖǈŎĿ
8Ņų�ƋĘå�Ş±ŸƋ�ƋƵŅ�Ƽå±ųŸ�ƋĘå�c±ƋĜŅĹ±Ĭ�eÚƚĬƋ�Xå±ųĹåųŸű�8Ņųƚĵ�Ę±Ÿ�Ę±Ú�ŸĜƻ�ųåŞųåŸåĹƋ±ƋĜƴåŸ�ŅĹ�ƋĘå��ÏŅƋĬ±ĹÚ�
FĵŞ±ÏƋ�8Ņųƚĵ�Š±Ÿ�Ş±ųƋ�Ņü�ƋĘå�)ƚųŅŞå±Ĺ�ečåĹÚ±�üŅų�eÚƚĬƋ�Xå±ųĹĜĹčšţ��ĘĜŸ�ƵŅųĩ�Ę±Ÿ�ÆååĹ�ĬåÚ�ÆƼ��ÏŅƋĬ±ĹÚűŸ�
Learning Partnership (SLP) which engages practitioners and learners in order to achieve a culture change 
in the development of adult learning policy and practice.  

The aim is to ensure learners have the opportunity to discuss the wide range of issues and to see that 
ƋĘåĜų�ƴĜåƵŸ�Ï±Ĺ�ĜĹāƚåĹÏå�Ĭå±ųĹĜĹč�ŞŅĬĜÏƼ�±ĹÚ�ŸƋų±ƋåčƼţ��FĹ�ŸĘŅųƋØ�ƋĘ±Ƌ�ƋĘåĜų�±ÏƋĜƴĜƋĜåŸ�±ųå�ƵŅųƋĘƵĘĜĬåØ�Ę±ƴå�±Ĺ�
impact and add value.

�Ęå�±ŞŞųŅ±ÏĘ�ƋŅ�Ïųå±ƋĜĹč�ƋĘ±Ƌ�ÏƚĬƋƚųå�ÏĘ±Ĺčå�ĜŸ�ƋŅ�ÚåƴåĬŅŞ�ƋĘå�±Ƶ±ųåĹåŸŸØ�ƚĹÚåųŸƋ±ĹÚĜĹč�±ĹÚ�ÆåĹåĀƋŸ�Ņü�
Ĭå±ųĹåųŸű�ÆåĜĹč�ĜĹƴŅĬƴåÚ�ĜĹ�ÚåÏĜŸĜŅĹ�ĵ±ĩĜĹčţ�FƋŸ�ƵŅųĩ�ŅĹ�ƋĘĜŸ�±ĹÚ�ƋĘå�)ƚųŅŞå±Ĺ�ečåĹÚ±�üŅų�eÚƚĬƋ�Xå±ųĹĜĹč�
(EAAL) resulted in SLP being asked to lead a consultation on the need for an adult learning strategy in 
Scotland.

�Ęå�üŅųƚĵ�ƵŅųĩĜĹč�ƵĜƋĘ��X{�Ę±Ÿ�±�ŞŅŸĜƋĜƴå�Ƌų±Ïĩ�ųåÏŅųÚ�ĜĹ�ĜĹāƚåĹÏĜĹč�ƋĘå�ÚåƴåĬŅŞĵåĹƋ�Ņü�ŞŅĬĜÏƼØ�üŅų�
example its work supporting the production of the �Ƌ±ƋåĵåĹƋ�Ņü�eĵÆĜƋĜŅĹ�üŅų�eÚƚĬƋ�Xå±ųĹĜĹč in 2014.  
Further work was undertaken in 2018/19 as part of a consultation on the development of the strategy for 
±ÚƚĬƋ�Ĭå±ųĹĜĹčØ�Úƚå�ĜĹ�ƖǈƖǈţ�

The forum believes the implementation phase is the most challenging. This is why we will develop a 
Xå±ųĹåųŸű�FĵŞ±ÏƋ�8Ņųƚĵ�ĜĹ�ŅųÚåų�ƋŅ�Ƌ±ĩå�±Ĺ�±ÏƋĜƴå�Ş±ųƋ�ĜĹ�ĵå±ŸƚųĜĹč�ŸƚÏÏåŸŸ�Ņü�ƋĘå�ĩåƼ�±ÏƋĜƴĜƋĜåŸ�±ÚƚĬƋ�
learning strategy in Scotland.

As with any new strategy the forums envisages a phased approach and wants to ensure that there will be 
ŸŞ±Ïå�üŅų�Ĭå±ųĹåųŸ�ƋŅ�±ŸŸƚĵå�ƋĘåĜų�ųŅĬå�±Ƌ�ÏåĹƋųå�Ņü�ĜƋţ���Ęå�ĹåƵ�ĜĵŞ±ÏƋ�üŅųƚĵ�ƵĜĬĬ×

• raise awareness of the role of learners’ forums in measuring and securing positive and encourage new 
learners to get involved;

•� ĜĹƋųŅÚƚÏå�ĵåÏĘ±ĹĜŸĵŸ�ƋĘ±Ƌ�ĜĹƴŅĬƴå�ĬŅÏ±Ĭ�ŞåŅŞĬå�ĜĹ�ƋĘå�ÏŅěÚåŸĜčĹØ�ŞĬ±ĹĹĜĹčØ�ÚåĬĜƴåųƼ�±ĹÚ�åƴ±Ĭƚ±ƋĜŅĹ�Ņü�
thematic projects;

•� ŸƋĜĵƚĬ±ƋåØ�ĜĹüŅųĵ�±ĹÚ�ĜĹƴŅĬƴå�ƋĘå�ƵĜÚåų�ÏŅĵĵƚĹĜƋƼ�ĜĹ�čåĹåų±ƋĜĹč�ŞŅŸĜƋĜƴå�ÚĜ±ĬŅčƚå�±ĹÚ�ŅŞĜĹĜŅĹ�ŸĘ±ųĜĹč�
on lifelong learning issues by establishing appropriate local mechanisms to facilitate discussion and a 
national platform to share experience (through the local and national learners’ fora network).

•� ÏŅĹƋųĜÆƚƋå�ƋŅ�±ĹÚ�ĜĹāƚåĹÏå�Ĭå±ųĹĜĹč�Ï±ĵŞ±ĜčĹŸ�ƋŅ�ų±ĜŸå�±Ƶ±ųåĹåŸŸ�Ņü�ÚåƴåĬŅŞĵåĹƋ�ĜŸŸƚåŸţ

•� ÚåƴåĬŅŞ�ŞŅŸĜƋĜƴå�ÚĜ±ĬŅčƚå�ƵĜƋĘ�ŞŅĬĜƋĜÏĜ±ĹŸ�±ĹÚ�ÚåÏĜŸĜŅĹ�ĵ±ĩåųŸ�±ÆŅƚƋ�ƋĘå�ÆåĹåĀƋŸ�Ņü�±ÚƚĬƋ�Ĭå±ųĹĜĹč�ĜĹ�
our communities.
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Access5
UK context: entry and 
progression pathways
The 2017-19 programme of work was 
designed around an approach based on the 
concept of what we call inclusive learning 
Ş±ƋĘƵ±ƼŸţ�FƋ�ĜŸ�Æ±ŸåÚ�ŅĹ�ƋĘå�üŅĬĬŅƵĜĹč�
åĬåĵåĹƋŸ×

• )ĹƋųƼ�{±ƋĘƵ±ƼŸ including adult basic 
ŸĩĜĬĬŸØ�±ĹÚ�ƋĘå�ƵĜÚåų�ŅƚƋÏŅĵåŸ�Ņü�ü±ĵĜĬƼ�
learning

• {ųŅčųåŸŸĜŅĹ�{±ƋĘƵ±ƼŸ including in-work 
ŞųŅčųåŸŸĜŅĹØ�åŸŞåÏĜ±ĬĬƼ�üŅų�ƋĘŅŸå�ĵŅŸƋ�
disadvantaged groups at risk of exclusion 
from the labour market

We believe that these elements cannot 
Æå�±ÚÚųåŸŸåÚ�ĜĹ�ĜŸŅĬ±ƋĜŅĹţ�8Ņų�åƻ±ĵŞĬåØ�
åĹƋųƼ�Ş±ƋĘƵ±ƼŸ�ŅĹĬƼ�ÆåÏŅĵå�ƋųƚĬƼ�åýåÏƋĜƴå�
when there are progression opportunities 
for adults entering learning or the labour 
market. The ability to ‘enter’ and ‘progress’ 
are parts of the same ‘learning journey’ for all 
adults. The same is true of the adult learning 
ƵŅųĩüŅųÏåØ�ƵĘŅ�±ųå�ŅüƋåĹ�Úų±ƵĹ�üųŅĵ�
volunteers or the student body itself. 

�±ĩĜĹč�å±ÏĘ�Ņü�ƋĘå�åĬåĵåĹƋŸ�ĜĹ�ƋƚųĹØ�Ƶå�Ƶåųå�
conscious that they all linked; all were key 
components for UK adult learning strategies.

Entry Pathways
This programme strand aimed to build on 
ƋĘå�ÚåƴåĬŅŞĵåĹƋ�Ņü�ƋĘå��ĜƋĜǄåĹŸű��ƚųųĜÏƚĬƚĵ�
±ŞŞųŅ±ÏĘ�ƋŅ�±ÚƚĬƋ�Æ±ŸĜÏ�ŸĩĜĬĬŸţ��Ęå��ĜƋĜǄåĹŸű�
�ƚųųĜÏƚĬƚĵ�ÏŅĵÆĜĹåŸ�Ĭ±Ĺčƚ±čåØ�ĬĜƋåų±ÏƼØ�
Ĺƚĵåų±ÏƼ�±ĹÚ�ÚĜčĜƋ±Ĭ�ŸĩĜĬĬŸ�ƵĜƋĘ�ƵĜÚåų�Ęå±ĬƋĘØ�
ĀĹ±ĹÏĜ±Ĭ�±ĹÚ�ÏĜƴĜÏ�Ï±Ş±ÆĜĬĜƋĜåŸţ�

The approach has been widely trialled 
±ÏųŅŸŸ�)ĹčĬ±ĹÚØ�ÆƚƋ�Ƶå�±ĬŸŅ�Ƶ±ĹƋåÚ�ƋŅ�
document similar approaches in other parts 
of the UK. Given the emphasis of all UK 
±ÚĵĜĹĜŸƋų±ƋĜŅĹŸ�ƋŅ�åĵŞĬŅƼ±ÆĜĬĜƋƼ�±čåĹÚ±Ø�

we sought to highlight the holistic nature of 
�ĜƋĜǄåĹŸű��ƚųųĜÏƚĬƚĵ�±ŞŞųŅ±ÏĘţ��Ņ�ƋĘĜŸ�åĹÚØ�
we developed a ‘vocational plug-in’ model 
to complement vocational learning with the 
basic and life skills learners need in order to 
progress.

�Ņƴåų±čå�ĜĹ�ƋĘå�:ƚ±ųÚĜ±Ĺ�Ņü�ƋĘå��ĜƋĜǄåĹŸű�
�ƚųųĜÏƚĬƚĵ�±Ƌ�ƵŅųĩ�ĜĹ��ŅÏĘÚ±ĬåØ�ƖǈŎĿ

Family learning 
8±ĵĜĬƼ�Xå±ųĹĜĹč provision successfully 
engages and supports families facing social 
and economic disadvantage. Family learning 
can produce learning outcomes for all family 
members and contribute towards a culture 
of learning within the family. Programmes 
ƴ±ųƼ�ĜĹ�ĬåĹčƋĘ�±ĹÚ�ŸƋųƚÏƋƚųåØ�ÆƚƋ�čåĹåų±ĬĬƼ�
ĜĹÏĬƚÚå�±ÚƚĬƋěŅĹĬƼ�ƋĜĵåØ�ƵĘåųå�Ş±ųåĹƋŸ�±ĹÚ�
carers will work on their skills needs – which 
ÏŅƚĬÚ�ĜĹÏĬƚÚå�Ş±ųåĹƋĜĹč�ŸĩĜĬĬŸØ�ĬĜƋåų±ÏƼØ�
Ĺƚĵåų±ÏƼ�±ĹÚ�ÚĜčĜƋ±Ĭ�ŸĩĜĬĬŸØ�åĜƋĘåų�ÚåĬĜƴåųåÚ�
directly or embedded in contexts as varied 
±Ÿ�ĀĹ±ĹÏĜ±Ĭ�ĬĜƋåų±ÏƼØ�ŸÏĜåĹÏå�Ņų�±ųƋţ

FĹ�ŸŅĵå�ŞųŅčų±ĵĵåŸØ�±ÚƚĬƋŸ�±ĹÚ�
ÏĘĜĬÚųåĹ�Ĭå±ųĹ�ƋŅčåƋĘåų�±Ƌ�ƋĘå�Ÿ±ĵå�ƋĜĵåØ�
supported by family learning tutors who are 
experienced in working with both adults 
±ĹÚ�ÏĘĜĬÚųåĹØ�ĜĹÏĬƚÚĜĹč�ƋĘŅŸå�ƵĘŅ�Ę±ƴå�
ĬĜƋåų±ÏƼ�Ņų�Ĺƚĵåų±ÏƼ�ĹååÚŸØ�ŞŅŅų�ÚĜčĜƋ±Ĭ�
ŸĩĜĬĬŸ�Ņų�ĬŅƵ�ĬåƴåĬŸ�Ņü�ŞųĜŅų�±ÏĘĜåƴåĵåĹƋţ�FĹ�
ŅƋĘåųŸØ�±ÚƚĬƋŸ�Ĭå±ųĹ�ŸåŞ±ų±ƋåĬƼØ�ƵĜƋĘ�ÏĘĜĬÚųåĹ�
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ÆåĹåĀƋƋĜĹč�üųŅĵ�ĘŅĵå�±ÏƋĜƴĜƋĜåŸ�±ĹÚ�üųŅĵ�ƋĘå�
experience of parents who have learned to 
value learning. Family learning can happen in 
ƋĘå�ĘŅĵåØ�Ņų�ĜĹ�ĵƚŸåƚĵŸØ�ŸÏĘŅŅĬŸØ�ĬĜÆų±ųĜåŸØ�
ÏŅĵĵƚĹĜƋƼ�ÏåĹƋųåŸ�Ņų�ŞųĜŸŅĹŸţ�FƋ�Ï±Ĺ�ĜĹƴŅĬƴå�
activities that help parents learn how to 
ŸƚŞŞŅųƋ�ƋĘåĜų�ÏĘĜĬÚųåĹØ�±Ÿ�ƵåĬĬ�±Ÿ�Ę±ƴĜĹč�
learning activities for the whole family.

e�Ï±Ÿå�ŸƋƚÚƼ�üųŅĵ�ƋĘå�ųåŞŅųƋ�ů8ĜƋ�üŅų�{ƚųŞŅŸå×�
the wider outcomes of family learning’ 
was highlighted to the Welsh Government 

aĜĹĜŸƋåų�üŅų�)ŧƚ±ĬĜƋĜåŸ�±Ƌ�±�ųŅƚĹÚƋ±ÆĬå�
åƴåĹƋ�Ņųč±ĹĜŸåÚ�ÆƼ�X¼��åƻ±ĵĜĹĜĹč�ƋĘå�
economic impact of the pandemic on BAME 
ÏŅĵĵƚĹĜƋĜåŸţ�X¼��ŸƚÆŸåŧƚåĹƋĬƼ�ŸĘ±ųåÚ�
the full report with Ministers and with key 
ŅþÏĜ±ĬŸ�ĜĹ�ƋĘå�ŞŅŸƋěŎƅ�ŸåÏƋŅųţkþÏĜ±ĬŸ�±ųå�
ĹŅƵ�ƵŅųĩĜĹč�ƵĜƋĘ�X¼��±ųŅƚĹÚ�ĘŅƵ�ƋŅ�Ƌ±ĩå�
üŅųƵ±ųÚ�ƋĘå�ĀĹÚĜĹčŸ�üųŅĵ�ƋĘå�ųåŞŅųƋ±ĹÚ�ƋŅ�
üƚųƋĘåų�åĵÆåÚ�ƋĘå�ÆåŸƋ�Şų±ÏƋĜÏå�ĜÚåĹƋĜĀåÚ�ĜĹ�
the case studies.

GLASGOW LIFE FAMILY LEARNING
:Ĭ±ŸčŅƵ�XĜüå�ƵŅųĩŸ�ŅĹ�ÆåĘ±Ĭü�Ņü�:Ĭ±ŸčŅƵ��ĜƋƼ��ŅƚĹÏĜĬ�ƋŅ�ĵ±Ĺ±čå�ĜƋŸ�ÏƚĬƋƚų±Ĭ�±ĹÚ�ÏŅĵĵƚĹĜƋƼ�ŸåųƴĜÏåŸţ�FƋ�
supports Glasgow’s holistic strategy for raising attainment and achievement for children and young people. 
Schools featuring high socio-economic deprivation are given extra funding to deliver Family Learning 
±Ÿ�Ş±ųƋ�Ņü�ĜƋŸ��ŅĵĵƚĹĜƋƼ�Xå±ųĹĜĹč�±ĹÚ�%åƴåĬŅŞĵåĹƋ�Š�X%š�Ņýåųţ�cĜĹå�ÏŅĵĵƚĹĜƋƼ�ÚåƴåĬŅŞĵåĹƋ�ƵŅųĩåųŸ�
±ųå�±ĬĬŅÏ±ƋåÚ�ƋŅ�ŸŞåÏĜĀÏ�ŸÏĘŅŅĬŸ�ƵĘåųå�ƋĘåƼ�åŸƋ±ÆĬĜŸĘ�čŅŅÚ�ųåĬ±ƋĜŅĹŸĘĜŞŸ�ƵĜƋĘ�ƋĘå�ÏŅĵĵƚĹĜƋƼØ�ĜĹÏĬƚÚĜĹč�
consultation with parents.

COLLECTION OF EVIDENCE 
Data is gathered using the Glasgow Life Outcome Evaluation system (GLOES) and this includes intended 
destination. Quarterly reports are submitted to the Glasgow Life board. Children’s outcomes are also 
recorded by schools. 

:Ĭ±ŸčŅƵ�XĜüå�±ÏƋĜƴĜƋĜåŸ�ƚŸå�±�ŸåĬüěåƴ±Ĭƚ±ƋĜŅĹ�üŅųĵ�ƋĘ±Ƌ�ĜĹÏĬƚÚåŸ�Ï±Ÿå�ŸƋƚÚĜåŸØ�ĜĵŞ±ÏƋ�ŸƋ±ƋåĵåĹƋŸØ�
ŧƚåŸƋĜŅĹĹ±ĜųåŸ�±ĹÚ�±�ŧƚ±ĹƋĜĀ±ÆĬå�ų±ƋĜĹč�ŸƼŸƋåĵţ�e�ĹåƵ��ŞŸĘŅƋ�åƴ±Ĭƚ±ƋĜŅĹ�ĜŸ�ŸÏĘåÚƚĬåÚ�üŅų�ƖǈŎĿxƖǈţ�

CHALLENGES
�ŅĬĬåÏƋĜĹč�åƴĜÚåĹÏå�Ƌ±ĩåŸ�ƋĜĵåØ�ƵĘĜÏĘ�ĜŸ�ĹŅƋ�ü±ÏƋŅųåÚ�ĜĹƋŅ�ÏŅĹƋų±ÏƋŸţ��Ęå�:Xk)��ĜŸ�Ş±Şåų�Æ±ŸåÚ�±ĹÚ�ĵ±Ƽ�
deter learners with language needs. 

The GLOES collects intended but not actual destination data. Many outcomes may occur months later and 
are only recorded informally through the community development workers. Some provision is via partner 
organisations who do not necessarily supply data. 

Work in 2020
FĹ�)ĹčĬ±ĹÚ�ŅĹå�åĬåĵåĹƋ�Ņü�ŞŅĬĜÏƼ�üŅÏƚŸ�
in this area has been on how providers 
develop partnerships with employers and 
åýåÏƋĜƴå�Şų±ÏƋĜÏå�ĜĹ�åĵŞĬŅƼåų�åĹč±čåĵåĹƋ�
on basic skills.  Given current levels of high 
åĵŞĬŅƼĵåĹƋ�ĜĹ�ĵŅŸƋ�Ş±ųƋŸ�Ņü�ƋĘå��UØ�ĵ±ĹƼ�
adults with poor basic skills will be in the 
workplace. Therefore adult educators need 
ƋŅ�ƚĹÚåųŸƋ±ĹÚ�ĘŅƵ�ƋŅ�ųå±ÏĘ�ƋĘåĵ�ĘåųåØ�
and in doing so how to address some of 
the challenges of the UK labour market 
±ųŅƚĹÚ�ĜĹěƵŅųĩ�ŞŅƴåųƋƼØ�ĬŅƵ�Ş±ƼØ�Ĭ±Ïĩ�Ņü�
ŞųŅčųåŸŸĜŅĹØ�±ĹÚ�ĜĹŸåÏƚųå�ƵŅųĩţ��Ęå�ĜŸŸƚå�Ņü�
low participation in basic skills learning in the 
ƵŅųĩŞĬ±ÏåØ�±ĹÚ�ÆƼ�ŞåŅŞĬå�ĜĹ�ĬŅƵěŞ±ĜÚ�ƵŅųĩ�
ĵŅųå�čåĹåų±ĬĬƼØ�Ę±Ÿ�ÆååĹ�ĜÚåĹƋĜĀåÚ�ĜĹ�ųåÏåĹƋ�
ųåŸå±ųÏĘØ�ĜĹÏĬƚÚĜĹč�ÆƼ�X¼��±ĹÚ�k)�%ţ��ĘĜŸ�
is critical in the lead up to devolution of the 
Adult Education Budget (AEB) as well as 

ÚåƴŅĬƴåÚ�±ÚĵĜĹĜŸƋų±ƋĜŅĹŸ�ĜĹ�cŅųƋĘåųĹ�FųåĬ±ĹÚØ�
�ÏŅƋĬ±ĹÚØ�±ĹÚ��±ĬåŸţ���Ęåųå�Ę±Ÿ�ÆååĹ�±Ĺ�
ĜÚåĹƋĜĀåÚ�ĹååÚ�ƋŅ�±Ĺ±ĬƼŸå�Ƶ±ƼŸ�ĜĹ�ƵĘĜÏĘ�
providers link employer engagement with 
the opportunities for fully funded basic skills 
provision up to Level 2 provided via AEB.

FƋ�ƵĜĬĬ�Æå�ĜĵŞŅųƋ±ĹƋ�ƋŅ�ŸĘ±ųå�ƵĘ±Ƌ�Ï±Ĺ�Æå�
ÚŅĹå�ĹŅƋ�ŅĹĬƼ�ĜĹ�ųåĬ±ƋĜŅĹ�ƋŅ�üƚĹÚĜĹčØ�ÆƚƋ�
also in terms of employer awareness of 
Æ±ŸĜÏ�ŸĩĜĬĬŸ�ĹååÚŸØ�ƋĘå�ŸƚŞŞŅųƋ�±ƴ±ĜĬ±ÆĬå�
üųŅĵ�ŞųŅƴĜÚåųŸØ�±ĹÚ�ŞųŅƴĜÚåų�Şų±ÏƋĜÏåŸ�ĜĹ�
relation to employer engagement.  The role 
of employers in engaging their employees in 
basic skills is critical to the success of the UK 
åÏŅĹŅĵƼţ��Ęå�ƵŅųĩŞĬ±Ïå�ÆåĹåĀƋŸ�Ņü�Æ±ŸĜÏ�
ŸĩĜĬĬŸ�ĜĹƴåŸƋĵåĹƋ�ĹååÚŸ�čųå±Ƌåų�ŞųŅĵŅƋĜŅĹØ�
to further encourage more employees and 
employers to engage.
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English for Speakers of  
Other Languages (ESOL) and 
local partnerships
FĹ�ƖǈŎíěŎĿ�X¼��ƚĹÚåųƋŅŅĩ�åƻƋåĹŸĜƴå�
ųåŸå±ųÏĘ�ŅĹ�)�kX�ĬŅÏ±Ĭ�Ş±ųƋĹåųŸĘĜŞŸØ�ƵĘĜÏĘ�
±Ĺ±ĬƼŸåÚ�ÚĜýåųåĹƋ�ĵŅÚåĬŸ�Ņü�ĬŅÏ±Ĭ�ŸƋų±ƋåčĜÏ�
coordination between ESOL providers and 
ŅƋĘåų�ĩåƼ�ĬŅÏ±Ĭ�±čåĹÏĜåŸ�±ĹÚ�ŸƋ±ĩåĘŅĬÚåųŸØ�
e.g. Job Centres and civil society 
organisations.

eŸ�±�üŅĬĬŅƵ�ƚŞ�ƋŅ�ƋĘĜŸ�ƵŅųĩ�X¼��ƵĜĬĬ�
ƚĹÚåųƋ±ĩå×�

• a review of how up to 5 local areas have 
ƚŸåÚ�ÚĜýåųåĹƋ�üƚĹÚĜĹč�ŸƋųå±ĵŸ�ŠĜĹÏĬƚÚĜĹčØ�
ÆƚƋ�ĹŅƋ�ĬĜĵĜƋåÚ�ƋŅØ�aĜĹĜŸƋųƼ�Ņü�BŅƚŸĜĹčØ�
Communities and Local Government 
ESOL ‘infrastructure’ funding and Home 

kþÏå�ů�ŅĹƋųŅĬĬĜĹč�aĜčų±ƋĜŅĹű�üƚĹÚĜĹčš�ƋŅ�
develop new local ESOL partnership and 
co-ordination models. This will include 
±Ĺ±ĬƼŸĜŸ�Ņü�ƋĘå�ŞųŅčųåŸŸ�Ņü�ŅƋĘåų�ĜĹĜƋĜ±ƋĜƴåŸØ�
particularly in devolved areas across the 
�U�Ĺ±ƋĜŅĹŸØ�Úų±ƵĜĹč�ŅĹ�ƋĘå�åƻŞåųƋĜŸå�
Ņü�FĵŞ±ÏƋ�8Ņųƚĵ�ĵååƋĜĹčŸ�ĜĹ�å±ÏĘ��U�
Ĺ±ƋĜŅĹØ�±ĹÚ�ųåĬåƴ±ĹƋ�čųŅƚŞŸ�ŸƚÏĘ�±Ÿ�ƋĘå�
Wales ESOL network co-ordinated by 
X¼��üŅų�ƋĘå��±ĬåŸ�:ŅƴåųĹĵåĹƋţ�X¼��
will undertake the review primarily 
ƋĘųŅƚčĘ�ŧƚ±ĬĜƋ±ƋĜƴå�ĜĹƋåųƴĜåƵŸ�ƵĜƋĘ�ĩåƼ�
stakeholders in each area.

•� ±�ŸĘŅųƋ�ųåŞŅųƋ�ƵĜĬĬ�Ÿƚĵĵ±ųĜŸå�ƋĘå�ĜÚåĹƋĜĀåÚ�
ÆåĹåĀƋŸØ�ÏĘ±ĬĬåĹčåŸţ�ÚĜŸŸåĵĜĹ±ƋåÚ�ƴĜ±�
FĵŞ±ÏƋ�8Ņųƚĵ�ĵååƋĜĹčŸ�±ĹÚ�ųåĬåƴ±ĹƋ�X¼��
åƴåĹƋŸØ�ŸƚÏĘ�±Ÿ�ƋĘå�±ĹĹƚ±Ĭ�)ĹčĬĜŸĘØ�a±ƋĘŸ�
and ESOL conference.

ESOL+ / REACH. CARDIFF AND VALE COLLEGE
�±ųÚĜý�±ĹÚ��±Ĭå��ŅĬĬåčå�Š�e��š�ŞųŅƴĜÚåŸ�ƚĹĜƴåųŸĜƋƼ�ŧƚ±ĬĜĀÏ±ƋĜŅĹŸØ�±ŞŞųåĹƋĜÏåŸĘĜŞ�±ĹÚ�Ƌų±ĜĹĜĹč�
ŞųŅčų±ĵĵåŸ�ƋŅ�ĵŅųå�ƋĘ±Ĺ�ƐǈØǈǈǈ�Ĭå±ųĹåųŸ�±ÏųŅŸŸ�åĜčĘƋ�ŸĜƋåŸ�ĜĹÏĬƚÚĜĹč�ƋĘå�ÏĜƋƼ�ÏåĹƋųåţ�

ƐǈŢ�Ņü�Ĭå±ųĹåųŸ�ÚŅ�ĹŅƋ�Ę±ƴå�)ĹčĬĜŸĘ�±Ÿ�ƋĘåĜų�ĀųŸƋ�Ĭ±Ĺčƚ±čåţ�)�kX�ŞųŅčųåŸŸĜŅĹ�Ï±Ĺ�Ƌ±ĩå�í�Ƽå±ųŸØ�ŸŅ��e���
üŅƚĹÚ�±Ĺ�±ĬƋåųĹ±ƋĜƴåţ�)�kXť�ÏŅƚųŸåŸ�ÏŅĵÆĜĹå�ƋĘå�üƚĬĬ�)�kX�ŸƚĜƋå�ƵĜƋĘ�±Ï±ÚåĵĜÏ�Ņų�ƴŅÏ±ƋĜŅĹ±Ĭ�ƚĹĜƋŸØ�ƵĜƋĘ�
Ş±ƋĘƵ±ƼŸ�ĵŅÚåĬĬåÚ�ŅĹ�ŸåÏƋŅų�ŞųĜŅųĜƋƼ�±ųå±ŸØ�ĬŅÏ±Ĭ�åĵŞĬŅƼĵåĹƋ�ŅŞŞŅųƋƚĹĜƋĜåŸØ�±ĹÚ�Úåĵ±ĹÚ�Æ±ŸåÚ�ŅĹ�
Ĭå±ųĹåųŸű�ŸĩĜĬĬŸØ�åÚƚÏ±ƋĜŅĹ±Ĭ�Æ±ÏĩčųŅƚĹÚŸ�±ĹÚ�üƚƋƚųå�±ŸŞĜų±ƋĜŅĹŸţ�:ų±ĵĵ±ų�±ĹÚ�ƴŅÏ±ÆƚĬ±ųƼ�±ųå�Ƌ±ųčåƋåÚ�
ƋŅ�ŸŞåÏĜĀÏ�ƵŅųĩ�ÏŅĹƋåƻƋŸØ�±ĹÚ�ŧƚ±ĬĜĀÏ±ƋĜŅĹŸ�±ųå�ųåÏŅčĹĜŸåÚ�ÆƼ�åĵŞĬŅƼåųŸţ��ŅƚųŸåŸ�åĵÆåÚ�Ęå±ĬƋĘØ�
åĵŞĬŅƼ±ÆĜĬĜƋƼØ�ÚĜčĜƋ±Ĭ�ĬĜƋåų±ÏƼ�±ĹÚ�ƋåÏĘĹŅĬŅčƼěåĹĘ±ĹÏåÚ�Ĭå±ųĹĜĹčţ�

�e���ƵŅųĩŸ�ÏŅĬĬ±ÆŅų±ƋĜƴåĬƼ�ƵĜƋĘ�Ŏí�Ņųč±ĹĜŸ±ƋĜŅĹŸ�±ĹÚ�ĜŸ�±�ÏåĹƋų±Ĭ�ĘƚÆ�üŅų�ƋĘå��)e�B�ŞųŅčų±ĵĵåØ�ƵĘĜÏĘ�
ƵŅųĩŸ�ƵĜƋĘ�Ŏƅ�ô�íƖěƼå±ų�ŅĬÚŸ�ĜĹÏĬƚÚĜĹč�±ŸƼĬƚĵ�ŸååĩåųŸØ�ųåüƚčååŸØ�)��ÏĜƋĜǄåĹŸØ�ƋĘŅŸå�ƵĜƋĘ�ĹŅ�)ĹčĬĜŸĘ�ŸĩĜĬĬŸ�
or with visual and hearing impairments.

IMPACT 
�ĜĹÏå��åŞƋåĵÆåų�ƖǈŎƀØ�Ņƴåų�Ŏǈǈǈ�Ĭå±ųĹåųŸ�Ę±ƴå�ÆååĹ�±ŸŸåŸŸåÚ�±ĹÚ�ŞĬ±ÏåÚţ��ĜƋĘĜĹ�ĜƋŸ�ĀųŸƋ�Ƽå±ų�ƋĘå�ĘƚÆ�
halved the city’s ESOL waiting list. REACH will now be rolled out nationally and is strategically supported 
±Ƌ�±ĬĬ�ĬåƴåĬŸ�ě�čŅƴåųĹĵåĹƋØ�åƻåÏƚƋĜƴå�ĬåƴåĬ�±ĹÚ�ŸåĹĜŅų�Ĭå±ÚåųŸĘĜŞţ

Lianne Whalley’s blog on EPALE about 
Chawan Ali. a student at Coleg Cambria 

and campaigner. Chawan’s story 
illustrates the importance of language 

support for new arrivals in Wales.



European Agenda for Adult Learning UK (2012-21)

19

BETTER WORK NETWORK
�Ęå��åƋƋåų��Ņųĩ�cåƋƵŅųĩ�ĜŸ�ÚåÚĜÏ±ƋåÚ�ƋŅ�Ƌ±ÏĩĬĜĹč�ƋĘå�ĜŸŸƚåŸ�Ņü�ĬŅƵ�Ş±Ƽ�±ĹÚ�ŞŅŅų�ŧƚ±ĬĜƋƼ�Ņü�ƵŅųĩ�±ÏųŅŸŸ�
ƋĘå��Uţ��Ęå�ĹåƋƵŅųĩ�ÆųĜĹčŸ�ƋŅčåƋĘåų�±�ų±Ĺčå�Ņü�ŸƋ±ĩåĘŅĬÚåųŸ�±ĹÚ�ĜĹāƚåĹÏåųŸØ�ĜĹÏĬƚÚĜĹč�ÏåĹƋų±Ĭ�±ĹÚ�ĬŅÏ±Ĭ�
čŅƴåųĹĵåĹƋØ�ƋĘĜĹĩěƋ±ĹĩŸØ�ÏĘ±ųĜƋĜåŸØ�åĵŞĬŅƼåųŸØ�üƚĹÚåųŸ�±ĹÚ�Ņųč±ĹĜŸ±ƋĜŅĹŸ�ĜĹƴŅĬƴåÚ�ĜĹ�ƋĘå�ÚåĬĜƴåųƼ�Ņü�
support.

�ĘųŅƚčĘ�±Ĺ�ĜĹĹŅƴ±ƋĜƴå�ŞųŅčų±ĵĵå�Ņü�ųåŸå±ųÏĘ�±ĹÚ�ÚåƴåĬŅŞĵåĹƋØ�ƋĘå�ĹåƋƵŅųĩ�±ĜĵŸ�ƋŅ�ÆƚĜĬÚ�ƚŞŅĹ�ƋĘå�
growing number of existing initiatives which support good work and in-work progression by testing what 
ƵŅųĩŸØ�ŞųŅĵŅƋĜĹč�ÆåŸƋ�Şų±ÏƋĜÏå�±ĹÚ�ŞųŅƴĜÚĜĹč�±�ÏŅŅųÚĜĹ±ƋĜĹč�ųŅĬå�ƋŅ�ŸƚŞŞŅųƋ�ŸƋ±ĩåĘŅĬÚåųŸ�ƋŅ�ÆųĜĹč�ųå±Ĭ�
±ĹÚ�ĬŅĹčěĬ±ŸƋĜĹč�ÏĘ±Ĺčå�±ĹÚ�ĜĵŞųŅƴå�å±ųĹĜĹčŸ�±ĹÚ�ƵŅųĩ�ŧƚ±ĬĜƋƼţ

�ĜĹÏå�ĜƋŸ�Ĭ±ƚĹÏĘ�ĜĹ�ƖǈŎí�ƋĘå�ĹåƋƵŅųĩ�Ę±Ÿ�čųŅƵĹ�ų±ŞĜÚĬƼ�ƋŅ�ĜĹÏĬƚÚå�Ņƴåų�Ɩƅǈ�ĵåĵÆåųŸţ��Ęå�ĘĜčĘ�ĬåƴåĬŸ�Ņü�
ĜĹƋåųåŸƋ�ĜĹ�ƋĘå�ƵŅųĩ�ųåāåÏƋŸ�ƋĘå�ŸŅÆåųĜĹč�ųå±ĬĜƋƼ�Ņü�ƋĘå�čųŅƵĜĹč�ŸĜčĹĜĀÏ±ĹÏå�Ņü�ƋĘå�ĜŸŸƚåŸ�Ņü�ĬŅƵ�Ş±Ƽ�±ĹÚ�
ĜĹŸåÏƚųåØ�ŞŅŅų�ŧƚ±ĬĜƋƼ�ƵŅųĩţ�

FĹ�ƖǈŎĿØ�ƋĘå��åƋƋåų��Ņųĩ�cåƋƵŅųĩ�ŞƚÆĬĜŸĘåÚ�ƋƵŅ�ųåŸŅƚųÏåŸ�ÚåŸĜčĹåÚ�ƋŅ�ĘåĬŞ�ŸƋ±ĩåĘŅĬÚåųŸ�ƵŅųĩĜĹč�ĜĹ�ƋĘĜŸ�
area. The Better Work Map provides an open-access database of projects and initiatives across the UK 
focused on supporting better work. 

�Ęå�ĵ±Ş�ĜŸ�ÚåŸĜčĹåÚ�ƋŅ�ĜĹÏųå±Ÿå�ƋĘå�ƴĜŸĜÆĜĬĜƋƼ�Ņü�ŞųŅģåÏƋŸ�ŸŞåÏĜĀÏ±ĬĬƼ�ÚåŸĜčĹåÚ�ƋŅ�ĘåĬŞ�ŸƚŞŞŅųƋ�
ŞųŅčųåŸŸĜŅĹØ�ŞųŅƴĜÚĜĹč�±�ÏŅĵŞųåĘåĹŸĜƴå�ųåŸŅƚųÏå�üŅų�Şų±ÏƋĜƋĜŅĹåųŸØ�ŸƚŞŞŅųƋ�ŸåųƴĜÏåŸ�±ĹÚ�ĜĹÚĜƴĜÚƚ±ĬŸ�
in low pay to identify relevant support or policy initiatives. The map demonstrates the diversity of 
Ņųč±ĹĜŸ±ƋĜŅĹŸ�ĜĹƴŅĬƴåÚ�ĜĹ�ƋĘå�ÚåĬĜƴåųƼ�Ņü�ĜĹěƵŅųĩ�ŞųŅčųåŸŸĜŅĹ�ŸƚŞŞŅųƋØ�åĵŞĬŅƼåų�åĹč±čåĵåĹƋ�±ĹÚ�ŞŅĬĜÏƼ�
advocacy. 

�Ęå�ĹåƋƵŅųĩ�ÆųĜĹčŸ�ƋŅčåƋĘåų�Ĭå±ųĹĜĹč�üųŅĵ�ƋĘå�åƴ±Ĭƚ±ƋĜŅĹŸ�Ņü�ŞųŅčų±ĵĵåŸØ�ÚåƋ±ĜĬĜĹč�±�ų±Ĺčå�Ņü�ĬåŸŸŅĹŸ�
üŅų�Şų±ÏƋĜƋĜŅĹåųŸ�ĜĹÏĬƚÚĜĹč�ĘŅƵ�ƋŅ�åĹč±čå�ĬŅƵěŞ±ĜÚ�ƵŅųĩåųŸØ�ĘŅƵ�ƋŅ�ÚåŸĜčĹ�±ĹÚ�ÚåĬĜƴåų�ŞųŅčųåŸŸĜŅĹě
üŅÏƚŸåÚ�ŸƚŞŞŅųƋØ�±ĹÚ�ĘŅƵ�ƋŅ�ÏŅĹŸĜÚåų�±ĹÚ�±ŸŸåŸŸ�ŞåųüŅųĵ±ĹÏåţ��å�ĘŅŞå�ƋĘå�čƚĜÚå�ŞųŅƴĜÚåŸ�±�ƚŸåüƚĬ�
resource for those trialling new approaches to tackling low pay

Alan Sherry, OBE,
presents his 

thinkpiece  
at the 

 Summative 
Conference  

October 2019
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Quality6
UK context: devolution  
different strokes 
Adult learning in the UK is a devolved 
responsibility of administrations (and 
čŅƴåųĹĵåĹƋ�±čåĹÏĜåŸš�ĜĹ�)ĹčĬ±ĹÚØ��ÏŅƋĬ±ĹÚØ�
cŅųƋĘåųĹ�FųåĬ±ĹÚØ�±ĹÚ��±ĬåŸţ��ĜƋĘĜĹ�ƋĘå�
Ĭ±ųčåŸƋ�Ņü�ƋĘåŸåØ�)ĹčĬ±ĹÚØ�ƋĘåųå�Ę±Ÿ�ÆååĹ�
some devolution of skills decision-making 
on funding to English combined authorities. 
This includes Mayoral Combined Authorities 
(MCAs) and the Greater London Authority 
(GLA) taking on responsibility to deliver 
ŧƚ±ĬĜƋƼ�±ÚƚĬƋ�åÚƚÏ±ƋĜŅĹ�ĜĹ�ƋĘåĜų�ĬŅÏ±Ĭ�±ųå±Ÿ�
from 2019 to 2020 when the Adult Education 
�ƚÚčåƋ�ĜŸ�ÚåƴŅĬƴåÚØ�ŸƚÆģåÏƋ�ƋŅ�ĵååƋĜĹč�±�
series of agreed readiness conditions. These 
changes have taken place as the wider 
ÚåÆ±Ƌå�±ÆŅƚƋ�ƋĘå�ĵŅŸƋ�åýåÏƋĜƴå�ŸŞ±ƋĜ±Ĭ�ĬåƴåĬ�
ƋŅ�ĜĵŞĬåĵåĹƋ�ÚĜýåųåĹƋ�ŞŅĬĜÏĜåŸ�ÏŅĹƋĜĹƚåŸţ�

Devolution of skills policy allows for greater 
experimentation and better alignment to 
ĜĵŞųŅƴå�ƋĘå�åýåÏƋĜƴåĹåŸŸ�ĜĹƋåųƴåĹƋĜŅĹŸ�ƋŅ�
raise participation and attainment in adult 
learning. This needs to be supported by high 
ŧƚ±ĬĜƋƼ�Ĭ±ÆŅƚų�ĵ±ųĩåƋ�ĜĹƋåĬĬĜčåĹÏåØ�ŸĘ±ųĜĹč�Ņü�
ÆåŸƋ�Şų±ÏƋĜÏåØ�±ĹÚ�ĵŅĹĜƋŅųĜĹč�±ĹÚ�åƴ±Ĭƚ±ƋĜŅĹţ

 

Projects 2020: England, Northern 
Ireland, Scotland, Wales
�å�ƵĜĬĬ�ƵŅųĩ�ƵĜƋĘ��U�FĵŞ±ÏƋ�8ŅųƚĵŸ�ƋŅ�ųƚĹ�
four collaborative development projects that 
builds on the work of Bå±ĬƋĘƼØ��å±ĬƋĘƼØ�±ĹÚ�

�ĜŸå×�ƋĘå�ĜĵŞ±ÏƋ�Ņü�±ÚƚĬƋ�Ĭå±ųĹĜĹč�±ÏųŅŸŸ� 
ƋĘå��U�ŠƖǈŎƀšſ�Xå±ųĹĜĹč��Ņųĩ�±ĹÚ�Bå±ĬƋĘ 
ŠƖǈŎíšſ�±ĹÚØ�ƋĘå�üŅųƋĘÏŅĵĜĹč�Bå±ĬƋĘƼØ� 
�å±ĬƋĘƼØ�±ĹÚ��ĜŸå×�ĜĵŞĬĜÏ±ƋĜŅĹŸ�üŅų� 
ƵŅųĩüŅųÏå�ÚåƴåĬŅŞĵåĹƋ (2019). 

These documents have highlighted the  
ĹååÚ�ƋŅ×

• monitor and analyse the outcomes and 
impact of adult learning across a range 
Ņü�ĜĹÚĜÏ±ƋŅųŸ�ŠĘå±ĬƋĘØ�ƵåĬĬěÆåĜĹčØ�ŸŅÏĜ±Ĭ�
ĜĹƋåčų±ƋĜŅĹØ�åĵŞĬŅƼ±ÆĜĬĜƋƼ�åƋÏš

•� ±ĬĜčĹ�±ŞŞųŅ±ÏĘåŸ�ƋŅ�ŸƚŞŞŅųƋĜĹč�Ĭå±ųĹĜĹčØ�
work and health for better outcomes for 
ÏĜƋĜǄåĹŸ

• develop the skills of adult educators to 
work in aligned services 

• There is also opportunity to promote 
evidence-based decision making as local 
authorities and partnerships consider how 
to improve outcomes in adult education 
±Ÿ�Ş±ųƋ�Ņü�ƋĘåĜų�XŅÏ±Ĭ�FĹÚƚŸƋųĜ±Ĭ��Ƌų±ƋåčĜåŸ�
to support more inclusive growth. Skills 
is one of the most important drivers of 
ŸŞ±ƋĜ±Ĭ�ÚĜŸŞ±ųĜƋĜåŸ�ĜĹ�ƋĘå��U�±ĹÚØ�ƵĜƋĘ�
two thirds of the 2030 workforce having 
already been through compulsory 
åÚƚÏ±ƋĜŅĹØ�±ÚƚĬƋ�åÚƚÏ±ƋĜŅĹ�±ĹÚ�Ƌų±ĜĹĜĹč�
has a crucial role to play in tackling 
ƋĘåŸå�ĜĹåŧƚ±ĬĜƋĜåŸţ�XŅÏ±Ĭ�Ş±ųƋĹåųŸ�±ĬŸŅ�
increasingly recognise the importance of 
ÏŅĹŸĜÚåųĜĹč�ƋĘå�ĬĜĹĩ±čåŸ�ÆåƋƵååĹ�ŸĩĜĬĬŸØ�
work and health
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ENGLAND 

Supporting local partners to take evidence 
-based approaches in adult education

Working with a range of partners to build 
ŅĹ�ƋĘå�ĀĹÚĜĹčŸ�Ņü�±�ĹƚĵÆåų�Ņü�ųåŞŅųƋŸ�
that explore the role and impact of skills 
ÚåƴŅĬƚƋĜŅĹţ�X¼��ĜĹ�)ĹčĬ±ĹÚ�±ĵĜŸ�ƋŅ×�

• undertake a thematic review of existing 
publications and research.

•� ƵŅųĩ�ƵĜƋĘ�ƋĘå�)ĹčĬ±ĹÚ�FĵŞ±ÏƋ�8Ņųƚĵ�
to shape further explorations and 
Ï±Ÿå�ŸƋƚÚĜåŸ�±ĹÚ�ųåĀĹå�±ĹÚ�ÚåƴåĬŅŞ�
conclusions. 

•� ŞƚÆĬĜŸĘ�ĜĹƋåųĜĵ�±ĹÚ�ĀĹ±Ĭ�ųåŞŅųƋŸţ��
• disseminate outputs via the England 
FĵŞ±ÏƋ�8ŅųƚĵŸØ�±ĹÚ�X¼��åƴåĹƋŸ

)ƻŞåÏƋåÚ�ĜĵŞ±ÏƋ×

•� FĵŞųŅƴåÚ�ƚĹÚåųŸƋ±ĹÚĜĹč�±ĵŅĹč�ĬŅÏ±Ĭ�
commissioners and practitioners of 
the ways in which work and health 
outcomes can be achieved through 
±ÚƚĬƋ�åÚƚÏ±ƋĜŅĹØ�ĜĹÏĬƚÚĜĹč�ĘŅƵ�ƋŅ�Ƌ±ųčåƋ�
interventions

• Greater understanding of how to 
monitor and assess the impact 
Ņü�ÚĜýåųåĹƋ�ĜĹƋåųƴåĹƋĜŅĹŸ�ƋŅ�ų±ĜŸå�
attainment and participation in adult 
education

ENGLAND RESEARCH QUESTIONS

• �Ņ�ƵĘ±Ƌ�åƻƋåĹƋ�ĜŸ�ÚåƴŅĬƴåÚ�ŸĩĜĬĬŸ�ŞĬ±ĹĹĜĹč�ŸååĹ�±Ÿ�Ş±ųƋ�Ņü�±Ĺ�ĜĹƋåčų±ƋåÚ�Ņýåųũ
• What is the perceived role and contribution of skills in the delivery  

of strategic priorities in devolution deal areas?  

• How will the impact of skills devolution be evaluated?

FĹĜƋĜ±Ĭ�ŞĬ±ĹĹĜĹč�±ĹÚ�
scoping discussions.  

Thematic review of 
existing publications  
and research.  

Produce draft  
interim report.  

Work with England 
FĵŞ±ÏƋ�8Ņųƚĵ�ƋŅ� 
shape further 
explorations and  
case studies.

Publish interim  
ųåŸå±ųÏĘ�ĀĹÚĜĹčŸţ 

Redraft document in  
light of feedback. 

Present revised  
ųåŞŅųƋ�ƋŅ�cŅƴåĵÆåų�
)ĹčĬ±ĹÚ�FĵŞ±ÏƋ�
Forum. 

%ĜŸŸåĵĜĹ±Ƌå�ĜĹƋåųĜĵ�±ĹÚ�ĀĹ±Ĭ�ųåŞŅųƋŸ�ƴĜ±�ƋĘå�
)ĹčĬ±ĹÚ�FĵŞ±ÏƋ�8ŅųƚĵØ�

JULY 2020 JULY – 
SEPTEMBER  

MID TO LATE 
SEPTEMBER OCTOBER OCTOBER 

OCTOBER-
NOVEMBER NOVEMBER OCTOBER-NOVEMBER 
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NORTHERN IRELAND Developing a 
ŸƋų±ƋåčĜÏ�ĬĜĹĩ�ÆåƋƵååĹ�Ęå±ĬƋĘØ�ƵŅųĩ�±ĹÚ�
learning with Belfast Learning City and the 
strategic health authorities.

As a follow up Bå±ĬƋĘƼØ��å±ĬƋĘƼØ�±ĹÚ�
�ĜŸå×�ƋĘå�ĜĵŞ±ÏƋ�Ņü�±ÚƚĬƋ�Ĭå±ųĹĜĹč�±ÏųŅŸŸ�
ƋĘå��U�ŠƖǈŎƀšſ�Xå±ųĹĜĹč��Ņųĩ�±ĹÚ�Bå±ĬƋĘ 
ŠƖǈŎíšØ�ƋĘåųå�Ę±ƴå�ÆååĹ�ÚĜŸÏƚŸŸĜŅĹŸ�ƵĜƋĘ�
cF�ŞŅĬĜÏƼěĵ±ĩåųŸ�ŅĹ�ĘŅƵ�ĜƋ�ĬĜĹĩŸ�ƵĜƋĘ�
the Executive’s draft {ųŅčų±ĵĵå�üŅų�
:ŅƴåųĹĵåĹƋ�Š{ü:š. The Stormont Research 
Service is currently cross-referencing 
Bå±ĬƋĘƼØ��å±ĬƋĘƼ�±ĹÚ��ĜŸå�ƋŅ�ƋĘå�Úų±üƋ�
Programme for Government and drawing 
comparison with other UK jurisdictions.

This project builds on this development 
work in 2019 and the newly established 
�åĬü±ŸƋ��ĜƋƼ�Ņü�Xå±ųĹĜĹč�Š�c)��kšţ�
Recent seminars during the Belfast City 
of Learning has shown the potential of 
closely linking health/well-being and 
learning outcomes. 

cŅųƋĘåųĹ�FųåĬ±ĹÚ�FĵŞ±ÏƋ�8Ņųƚĵ�±ĹÚ�
�åĬü±ŸƋ�Xå±ųĹĜĹč��ĜƋƼ�±ĜĵåÚ�ƋŅ×

• bring together a group of key strategic 
partners to commission research paper

•� ųåŸå±ųÏĘ�ƵĜĬĬ�Æå�ŸĘŅƵÏ±ŸåÚ�±Ƌ�±�cF�
seminar to which we shall invite other 
�U�ÏĜƋĜåŸ�Ņü�Ĭå±ųĹĜĹčØ�±Ÿ�ƵåĬĬ�±Ÿ��Ņųĩ�
±ĹÚ�XĜĵåųĜÏĩ�ĜĹ�ƋĘå��åŞƚÆĬĜÏ�Ņü�FųåĬ±ĹÚ�

•� ƵųĜƋå�ƚŞ�ƋĘå�ĀĹÚĜĹčŸ�ƋŅ�ÏŅĹƋųĜÆƚƋå�ƋŅ�
±�ŞƚÆĬĜÏ±ƋĜŅĹ�±Ÿ�Ş±ųƋ�Ņü�ƋĘå�Bå±ĬƋĘƼØ�
�å±ĬƋĘƼØ�±ĹÚ��ĜŸå�ŸåųĜåŸţ

• deliver a seminar for policy makers and 
practitioners in learning and health

)ƻŞåÏƋåÚ�ĜĵŞ±ÏƋ×

• Greater awareness of the links 
ÆåƋƵååĹ�Ĭå±ųĹĜĹč�±ĹÚ�Ęå±ĬƋĘ�ĜĹ�cF�ƋŅ�
inform city-wide planning and the PfG 
implementation 

•� FĹāƚåĹÏå�üƚƋƚųå��U�Ĭå±ųĹĜĹč�ÏĜƋƼ�
applications 

Establish a project 
steering group   

Project coordination 
and evaluation  

• Commission thinkpieces to inform a 
publication.

FĹƋåųĜĵ�ŞųåŸåĹƋ±ƋĜŅĹ�
ƋŅ�cF�FĵŞ±ÏƋ�8Ņųƚĵ�

Final editing and 
redrafting  

Webinar for 50-70 
policy makers and 
practitioners in 
learning and health 

JULY 2020 JULY- 
DECEMBER 2020 JULY-AUGUST 2020 OCTOBER 

OCTOBER-
NOVEMBER

EARLY  
DECEMBER 2020

A delegate reads Healthy, 
Wealthy and Wise at the 
summative conference, 
October 2019
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WALES developing a collaborative 
partnership to develop a place-based city 
of learning project

This project will involve evaluation of 
other place-based learning experiences 
approaches and support for local areas 
in Wales to understand and to develop 
åýåÏƋĜƴå�ÆĬåĹÚåÚ�Ĭå±ųĹĜĹč�ÚåĬĜƴåųƼ�ĜĹ�
response to social distancing restrictions.

%ƚųĜĹč�eÚƚĬƋ�Xå±ųĹåųŸű��ååĩ�ƖǈƖǈØ�X¼��
Wales will focus on understanding the 
role of blended and online learning in 
ĬŅÏ±ĬØ�ŞĬ±Ïå�Æ±ŸåÚ�Ĭå±ųĹĜĹč�ĜĹĜƋĜ±ƋĜƴåŸţ���Ęå�
project will draw on the experience of 
Adult Learners’ Week in Wales and the 
transition to online provision in response 
ƋŅ��ŅƴĜÚěŎĿţ�FƋ�ƵĜĬĬ�åƻŞĬŅųå�ƋĘå�åƻŞåųĜåĹÏåŸ�
of other relevant place based learning 
festivals and look to draw together some 
of the common features of a successful 
campaign.

Research will primarily be undertaken 
ƋĘųŅƚčĘ�ĜĹƋåųƴĜåƵŸ�ƵĜƋĘ�ŸƋ±ĩåĘŅĬÚåųŸØ�±�
roundtable looking at experiences from 
ŅƋĘåų�ŸĜĵĜĬ±ų�ĜĹĜƋĜ±ƋĜƴåŸØ�±ĹÚ�ƋĘųŅƚčĘ�±�ĬŅÏ±Ĭ�

steering group looking at the experience 
at a local level in Wales.

X¼���±ĬåŸ�ƵĜĬĬ�ŞųŅÚƚÏå�±�ĀĹ±Ĭ�ųåŞŅųƋ�
to Welsh Government that outlines the 
impact of Adult Learners’ Week in Wales 
and the transition to online provision in 
response to Covid-19. 

)ƻŞåÏƋåÚ�ĜĵŞ±ÏƋ×

• Demonstrable positive impact on 
health and well-being of participants 
(as measured by local indicators).

• Sustainability of adult learning provision 
through links made with existing 
providers.

• Develop understanding of policy 
makers of the impact on learning 
ŅĹ�ŸĩĜĬĬŸ�üŅų�ĬĜüåØ�ÏĜƴĜÏ�±ĹÚ�ŸŅÏĜ±Ĭ�
engagement.

• Embed further online and blended 
delivery as part of Adult Learners’ 
Week celebrations and support 
local providers to understand the 
ÏĘ±ų±ÏƋåųĜŸƋĜÏŸ�Ņü�åýåÏƋĜƴå�ÚåĬĜƴåųƼ�
locally.

WALES RESEARCH QUESTIONS

• �Ę±Ƌ�±ųå�ƋĘå�åƻŞåųĜåĹÏåŸ�Ņü�ĬŅÏ±Ĭ�ŸƋ±ĩåĘŅĬÚåųŸ�ĜĹ�ÚåĬĜƴåųĜĹč�Ƌ±ŸƋåų�ŸåŸŸĜŅĹŸØ�ŅƚƋųå±ÏĘ�±ÏƋĜƴĜƋĜåŸ�±ĹÚ�
engagement through both an online and through community-based activity? 

• How well have stakeholders adapted to the switch to greater online activity when targeted local 
communities and what implications are there for policy-makers and providers?

• What are the relevant experiences of partner organisations outside of Wales?

• What are the key common characteristics of successfully delivered online / blended learning 
outreach and engagement festivals?

FĹƋåųĹ±Ĭ�ĵååƋĜĹčŸ�
to design project 
and draft research 
ŧƚåŸƋĜŅĹŸ� 

Establish steering 
čųŅƚŞóÆųĜåüØ�ƋåŸƋ�
±ĹÚ�ĀĹ±ĬĜŸå�ųåŸå±ųÏĘ�
ŧƚåŸƋĜŅĹŸ�

Undertake contextual 
desk research on 
other relevant place 
based learning 

Select sample of 
ĜĹƋåųƴĜåƵååŸØ�ÏŅĹƋ±ÏƋØ�
ÆųĜåüØ�±ĹÚ�±ųų±Ĺčå�
interviews 

Adult Learners’s  
Week 

JULY 2020 AUGUST AUGUST SEPTEMBER
21-27  

SEPTEMBER 2020

Second meeting of 
the steering group  

�±ųųƼ�ŅƚƋ�ĜĹƋåųƴĜåƵŸØ�
Ƌų±ĹŸÏųĜÆåxƵųĜƋåěƚŞØ�
thematic analysis 

Present project  
outline and initial 
ĀĹÚĜĹčŸ�ƋŅ�FĵŞ±ÏƋ�
Foum festivals  

Feedback from 
FĵŞ±ÏƋ�8Ņųƚĵ�x�
Welsh Government 

OCTOBER OCTOBER OCTOBER NOVEMBER

Third meeting of the 
steering group  

Finalise report and 
disseminate 

NOVEMBER

NOVEMBER – 
EARLY DECEMBER
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SCOTLAND  Working with local 
communities on the Community 
)ĵŞŅƵåųĵåĹƋ�eÏƋØ�ĬĜĹĩĜĹč�Ş±ųƋĜÏĜŞ±ƋŅųƼ�
budgeting to adult learning

FĹ��ÏŅƋĬ±ĹÚØ�ƋĘå�ƖǈŎĂ��ŅĵĵƚĹĜƋƼ�
)ĵŞŅƵåųĵåĹƋ�eÏƋ�aims ‘to help 
communities to do more for themselves 
and have more say in decisions that 
±ýåÏƋ�ƋĘåĵűţ��åĹƋų±Ĭ�ƋŅ�ƋĘĜŸ�ĜŸ�ƋĘå�ĜÚå±�
of public services listening to those 
adults disadvantaged by lack of access 
ƋŅ�åÚƚÏ±ƋĜŅĹ±Ĭ�ŸåųƴĜÏåŸ�ŸƚÏĘ�±Ÿ×�ƚĹŞ±ĜÚ�
Ï±ųåųŸØ�ŞåŅŞĬå�ƵĜƋĘ�Æ±ŸĜÏ�ŸĩĜĬĬŸ�ĹååÚŸØ�±ĹÚ�
those living in poverty. 

This project aims to address this issue 
ƋĘųŅƚčĘ×

• organising training for adults on 
participatory budgeting 

• support potential applicants to put 
forward their ‘bid’ for funding.

• awareness raising campaign delivered 
in each local area. 

• online events in each area to promote 
funding and inform potential applicants 
of the bidding process

• an online community decision taking 
day organised and written up

•� ±�ųåŞŅųƋ�ƋŅ�ƋĘå��ÏŅƋĬ±ĹÚ�FĵŞ±ÏƋ�8Ņųƚĵ�
•� ƵųĜƋĜĹč�ƚŞ�ƋĘå�ĀĹÚĜĹčŸ�ƋŅ�ÏŅĹƋųĜÆƚƋå�ƋŅ�

the UK-wide publication as part of the 
Bå±ĬƋĘƼØ��å±ĬƋĘƼØ�±ĹÚ��ĜŸå�ŸåųĜåŸ

)ƻŞåÏƋåÚ�ĜĵŞ±ÏƋ×

• Greater awareness of the links between 
learning and participatory budgeting 
in Scotland to inform planning and 
implementation of the Community 
Empowerment Act.

Project launch FĹüŅųĵ±ƋĜŅĹ�±ĹÚ�
training programme 

Events for  
participants  

Project delivery and 
evaluation 

�ÏŅƋĬ±ĹÚ�FĵŞ±ÏƋ�
Forum 

Final report 

AUGUST 2020 AUGUST – 
SEPTEMBER  SEPTEMBER SEPTEMBER-

NOVEMBER

NOVEMBER DECEMBER

Scotland’s Adult Learners’ 
Forum meet regularly to 
discuss adult learning 
solutions. 
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�ƚŞŞŅųƋĜĹč�ƋĘå�eÚƚĬƋ�Xå±ųĹĜĹč��ŅųĩüŅųÏå

%ƚųĜĹč�ƖǈŎƀěŎĿØ�Ƶå�ĬŅŅĩåÚ�±Ƌ�ƋĘå�ĜĵŞĬĜÏ±ƋĜŅĹŸ�
of�Bå±ĬƋĘƼØ��å±ĬƋĘƼØ�±ĹÚ��ĜŸå for the adult 
learning workforce. As the policy context for 
ƵŅųĩüŅųÏå�ÚåƴåĬŅŞĵåĹƋ�ĬŅŅĩŸ�ÚĜýåųåĹƋ�ĜĹ�
å±ÏĘ�Ņü�ƋĘå�üŅƚų�Ĺ±ƋĜŅĹŸØ�Ƶå�ÏŅĵĵĜŸŸĜŅĹåÚ�
thinkpieces from across the UK and shared 
ƋĘå�±Ĺ±ĬƼŸĜŸ�ƵĜƋĘ�FĵŞ±ÏƋ�8ŅųƚĵŸţ

A number of common themes emerged from 
Ņƚų�ÚĜŸÏƚŸŸĜŅĹŸ�ĜĹ�)ĹčĬ±ĹÚØ�cŅųƋĘåųĹ�FųåĬ±ĹÚØ�
�ÏŅƋĬ±ĹÚØ�±ĹÚ��±ĬåŸţ�

�ŅĵĵŅĹ�ĵåŸŸ±čåŸ�±ÏųŅŸŸ�ƋĘå��U

• Overarching strategies for adult learning 
have a little detail on how the workforce 
should be developed

• Education and skills devolution has risks 
±Ÿ�ƵåĬĬ�±Ÿ�ŞŅƋåĹƋĜ±Ĭ�ÆåĹåĀƋŸţ�

•� �ŅųĩüŅųÏå�ŞĬ±ĹĹĜĹč�üŅų�ŞŅŸƋěŎƅ�åÚƚÏ±ƋĜŅĹ�
is evolving 

• Workforce development is seen as a 
ŧƚ±ĬĜƋƼ�±ŸŸƚų±ĹÏå�ĜŸŸƚå�

• The adult learning workforce faces 
the same challenges as the wider UK 
workforce.

�Ęå�FĵŞ±ÏƋ�8ŅųƚĵŸ�±čųååÚ�ƋĘ±Ƌ�ŞųŅčųåŸŸĜŅĹ�
pathways are important for adult learning 
professionals too.

FĹ�ƋåųĵŸ�Ņü�åĹƋųƼ�Ş±ƋĘƵ±ƼŸØ�ƋĘåųå�Ę±ƴå�
always been diverse entry points to the adult 
åÚƚÏ±ƋĜŅĹ�ƵŅųĩüŅųÏå�ŸĘŅƚĬÚ�Æå�ŸƚŞŞŅųƋåÚØ�
including opportunities to enter teaching 
üŅų�ƋĘŅŸå�ƵĘŅ�±ųå�ĹŅƋ�ƼåƋ�ŧƚ±ĬĜĀåÚ�ÆƚƋ�Ę±ƴå�
other relevant skills and experience. 

kĹÏå�ĜĹ�ƋĘå�ŞųŅüåŸŸĜŅĹØ�ƵŅųĩåųŸ�ĹååÚ�
progression opportunities (or ‘practice 
pathways’) and support to achieve them. 
FĹ�ƋĘĜŸ�ƋĘå�±ÚƚĬƋ�Ĭå±ųĹĜĹč�ƵŅųĩüŅųÏå�ĜŸ�
ĹŅ�ÚĜýåųåĹƋ�üųŅĵ�±ĹƼ�ŅƋĘåųţ��e�ÏŅĘåųåĹƋ�
±ĹÚ�ŸƋų±ƋåčĜÏ�±ŞŞųŅ±ÏĘ�ĜŸ�ĹååÚåÚØ�
facilitated through area-based networks 
±ĹÚ�Ş±ųƋĹåųŸĘĜŞŸ�ŠůĘƚÆŸűšØ�ĜĹÏĬƚÚĜĹč�±ÚƚĬƋ�
åÚƚÏ±ƋĜŅĹ�ŞųŅƴĜÚåųŸØ�ƋĘĜųÚ�ŸåÏƋŅų�±ĹÚ�
partners in other sectors such as health 
and mental health and employers. This 
should promote the joining up of planning 
and funding and create opportunities for 
mentoring and joint practice development. 

BŅƵåƴåųØ�ŸŅ�ĵƚÏĘ�Ņü�ƵŅųĩüŅųÏå�
development is dependent on the skills of 
Ĭå±ÚåųŸóĜĹ�ŞųŅƴĜÚåų�ĜĹŸƋĜƋƚƋĜŅĹŸØ�ĜĹ�ŸåÏƋŅų�
ŸƚŞŞŅųƋ�ÆŅÚĜåŸØ�ĜĹ�ŞŅĬĜÏƼ�±ĹÚ�üƚĹÚĜĹč�
±čåĹÏĜåŸóƋŅ�ƚĹÚåųŸƋ±ĹÚ�ƋĘå�ĹååÚŸ�Ņü�ƋĘå�
workforce. Organisational leaders usually 
ĵ±ĩå�ƋĘå�üƚĹÚĜĹč�ÚåÏĜŸĜŅĹŸó±ĹÚ�ŅüƋåĹ�
decide to prioritise support for other leaders. 

�ĘƚŸØ�Ĭå±ÚåųŸĘĜŞ�Ş±ƋĘƵ±ƼŸ�±ųå�ÏųĜƋĜÏ±Ĭţ��
FĵŞ±ÏƋ�8ŅųƚĵŸ�üåĬƋ�ŸƋųŅĹčĬƼ�ƋĘ±Ƌ�±ĬĬ�
jurisdictions need to recognise that 
leadership is ‘dispersed’ throughout an area 
and at all levels within an organisation. They 
emphasised the importance of collaborative 
Ĭå±ÚåųŸĘĜŞ�ŸĩĜĬĬŸ×�ƋŅ�ĜĹāƚåĹÏåØ�ÏŅĬĬ±ÆŅų±ƋåØ�
and lead without being in charge. Such 
programmes should build on the current 
ŸƋųåĹčƋĘŸ�Ņü�Ĭå±ÚåųŸĘĜŞ�ŞųŅčų±ĵĵåŸØ�ĘŅƵ�ƋŅ�
Úå±Ĭ�ƵĜƋĘ�ƚĹÏåųƋ±ĜĹƋƼ�±ĹÚ�±ĵÆĜčƚĜƋƼØ�±Ÿ�ƵåĬĬ�
developing an awareness of leaders’ own 
values and culture. 

PRACTICE

LEADERSHIP

ENTRY

Multi-  
professional  
entry  
routes

Leadership 
of thinking at 
early stage of 
career

eÚƴ±ĹÏåÚ�
Teacher 
Status

Curriculum 
leadership

Local 
leadership of 
learning

Qualified 
Teacher 
Status

Reasearch 
hubs / Joint 
Practice 
%åƴåĬŅŞĵåĹƋ

Leadership 
action learning 
sets /  
co-design

Co-design 
with 
employers 
and 
communities

Leadership entry 
from sector 
and training

�Ęå�ŞųŅüåŸŸĜŅĹ±Ĭ�Ĭå±ųĹåų�ģŅƚųĹåƼ
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eŸĘĬåƼ��ŅĵĵƚĹĜƋƼ�BŅƚŸĜĹč (ACH) is a social enterprise that houses and supports the needs of newly 
arrived refugees. This includes supporting them to develop their autonomy and gain the skills to move 
into sustainable employment and successfully integrate into society. Most tenants are in supported 
±ÏÏŅĵĵŅÚ±ƋĜŅĹØ�±ĹÚ�å±ÏĘ�Ę±Ÿ�±�ÚåÚĜÏ±ƋåÚ�ƵŅųĩåų�ƵĘŅ�ŞųŅƴĜÚåŸ�ŸƚŞŞŅųƋ�üŅų�ĘŅƚŸĜĹčØ�åĵŞĬŅƼĵåĹƋ� 
and in-work progression. 

)ĵŞĬŅƼåų�)Ĺč±čåĵåĹƋ

FĹ�ÏŅĹƋų±ŸƋ�ƋŅ�Ƌų±ÚĜƋĜŅĹ±Ĭ�±ŞŞųŅ±ÏĘåŸ�ƵĘĜÏĘ�ÏŅĹŸĜčĹ�ųåüƚčååŸ�ƋŅ�ĬŅƵěŞ±ĜÚØ�ĜĹŸåÏƚųå�ƵŅųĩØ�e�B�ƵŅųĩŸ�ƵĜƋĘ�
ĬŅÏ±Ĭ�åĵŞĬŅƼåųŸ�ƋŅ�ĘåĬŞ�ÏĬĜåĹƋŸ�ŸåÏƚųå�ŧƚ±ĬĜƋƼ�åĵŞĬŅƼĵåĹƋ�ƵĜƋĘ�čŅŅÚ�ŞųŅčųåŸŸĜŅĹ�ŅŞŞŅųƋƚĹĜƋĜåŸØ�ÆƚĜĬÚĜĹč�
a narrative based on refugees as assets to the workplace and local community. ACH select socially 
ųåŸŞŅĹŸĜÆĬå�åĵŞĬŅƼåųŸ�ƵĘŅ�±ųå�ÏŅĵĵĜƋƋåÚ�ƋŅ�ÚĜƴåųŸĜüƼĜĹč�ƋĘåĜų�ƵŅųĩüŅųÏåØ�ŅýåųĜĹč�čåĹƚĜĹå�ÏŅĹƋų±ÏƋŸ�±ĹÚ�
ŞųŅčųåŸŸĜŅĹ�ŅŞŞŅųƋƚĹĜƋĜåŸØ�±ĹÚ�Ş±ƼĜĹč�ƋĘå�ĬĜƴĜĹč�Ƶ±čåţ

e�B�ŞųŅƴĜÚåŸ�ŸåÏƋŅųěŸŞåÏĜĀÏ�Ƌų±ĜĹĜĹč�ƵĜƋĘ�)ĹčĬĜŸĘ�Ĭ±Ĺčƚ±čåØ�åĵŞĬŅƼåųěŸŞåÏĜĀÏ�ĜĹƋåųƴĜåƵ�ŧƚåŸƋĜŅĹŸØ� 
±ĹÚ�ŅĹåěƋŅěŅĹå�ŸƚŞŞŅųƋţ�)ĵŞĬŅƼåųŸ�čƚ±ų±ĹƋåå�ģŅÆ�ĜĹƋåųƴĜåƵŸ�üŅų�ƋĘŅŸå�ƵĘŅ�ÏŅĵŞĬåƋå�ƋĘå�ÏŅƚųŸåØ�±ĹÚ�
sometimes work experience and on-the-job training.

aƚĬƋĜĬĜĹčƚ±Ĭ�ŸƚŞŞŅųƋ�

ACH’s support team comprises Somali and Arabic speakers who can initially engage with participants in 
ƋĘåĜų�ĀųŸƋ�Ĭ±Ĺčƚ±čåØ�ƵĘĜÏĘ�ĜŸ�ƴåųƼ�ĘåĬŞüƚĬ�üŅų�ƋĘŅŸå�ƵĜƋĘ�ĬŅƵěĬåƴåĬ�)ĹčĬĜŸĘ�Ņų�ĵåĹƋ±Ĭ�Ęå±ĬƋĘ�ĹååÚŸţ��Ņĵå�
ACH volunteers are part of the local refugee community and can reach out to their community to improve 
engagement with ACH’s support. 

eŸŸåŸŸĵåĹƋŸ�±ĹÚ�Ĭå±ųĹĜĹč�ŞĬ±ĹŸ

{±ųƋĜÏĜŞ±ĹƋŸ�ĀųŸƋ�ÏŅĵŞĬåƋå�±�ŅĹåěƋŅěŅĹå�±ŸŸåŸŸĵåĹƋ�ƵĜƋĘ�ƋĘåĜų�ŸƚŞŞŅųƋ�ƵŅųĩåųØ�ÚŅÏƚĵåĹƋĜĹč�ĹååÚŸØ�
Æ±ųųĜåųŸ�±ĹÚ�±ŸŞĜų±ƋĜŅĹŸØ�ŸŅ�ƋĘ±Ƌ�ŸƚŞŞŅųƋ�ĜŸ�Ƌ±ĜĬŅųåÚţ��Ęå�ÚŅÏƚĵåĹƋ�ĜŸ�ųåƴĜåƵåÚ�ĜĹ�üƚųƋĘåų�ŸåŸŸĜŅĹŸ�±ĹÚ�
ƚŞÚ±ƋåÚ�ƋŅ�ųåāåÏƋ�ÏĘ±ĹčåŸţ�

{±ųƋĜÏĜŞ±ĹƋŸ�±ĬŸŅ�Ïųå±Ƌå�±Ĺ�FĹÚĜƴĜÚƚ±Ĭ�Xå±ųĹĜĹč�{Ĭ±Ĺ�ŠFX{š�ƵĜƋĘ�ƋĘåĜų�ƋƚƋŅųØ�ŸåƋƋĜĹč�čŅ±ĬŸ�ƋĘųŅƚčĘŅƚƋ�ƋĘå�
ÏŅƚųŸåØ�±ĹÚ�ƋĘĜŸ�ĜŸ�ųåčƚĬ±ųĬƼ�ųåƴĜåƵåÚ�ƋŅ�ĵŅĹĜƋŅų�ŞųŅčųåŸŸţ��ƚƋŅųŸ�ƚŸå�ƋĘå�FX{�ƋŅ�ÚåĬĜƴåų�Ĭ±Ĺčƚ±čå�ŞųŅƴĜŸĜŅĹ�
relevant to the learners’ aspirations. 

%åĬĜƴåųĜĹč�ųåĬåƴ±ĹƋ�ŸƚŞŞŅųƋ

e�B�ÏĬĜåĹƋŸ�ĜÚåĹƋĜĀåÚ�ĩåƼěƵŅųĩåų�ŸƚŞŞŅųƋ�±Ÿ�±�ƴ±Ĭƚ±ÆĬå�ŸĜčĹŞŅŸƋĜĹč�±ĜÚ�Šåţčţ�ƋŅ�üƚųƋĘåų�åÚƚÏ±ƋĜŅĹ�ÏŅƚųŸåŸ�
±ĹÚ�ÏŅƚĹŸåĬĬĜĹčš�ÆƚƋ�±ĬŸŅ�±Ÿ�ĜĵŞŅųƋ±ĹƋ�ĜĹ�ĜƋŸåĬüţ��ƚŞŞŅųƋ�ƵĜƋĘ�ŞåųŸŅĹ±Ĭ�±ÚĵĜĹ�Ƌ±ŸĩŸ�ŸƚÏĘ�±Ÿ�±ÏŧƚĜųĜĹč�
ĹåÏåŸŸ±ųƼ�ÚŅÏƚĵåĹƋŸ�üŅų�ŞŅƋåĹƋĜ±Ĭ�åĵŞĬŅƼåųŸ�±ĹÚ�üŅųĵěĀĬĬĜĹč�Ƶ±Ÿ�ÏŅĹŸĜÚåųåÚ�Ş±ųƋĜÏƚĬ±ųĬƼ�ƚŸåüƚĬţ�küƋåĹ�
ƋĘåĜų�ĩåƼ�ƵŅųĩåų�ŞųŅƴĜÚåÚ�ƋĘåĵ�ƵĜƋĘ�ųåüåųåĹÏåŸØ�ŅŞåĹĜĹč�ƋĘå�Ƶ±Ƽ�ƋŅ�åĵŞĬŅƼĵåĹƋ�ě�±�ĩåƼ�Æ±ųųĜåų�üŅų�ĵ±ĹƼ�
with no documentation. 

ESOL

e�B�ÚåĬĜƴåų�ĵ±ĹƼ�)�kX�ÏŅƚųŸåŸ�ĜĹÏĬƚÚĜĹč�ÏŅĹƴåųŸ±ƋĜŅĹ±ĬØ�ÏŅĵĵƚĹĜƋƼěÆ±ŸåÚØ�åĵŞĬŅƼ±ÆĜĬĜƋƼ�±ĹÚ�
integration English. Clients saw this as invaluable for engaging in everyday activities and participating in 
their communities. 

eÏÏųåÚĜƋåÚ�ÏŅƚųŸåŸ

FĹ�Ş±ųƋĹåųŸĘĜŞ�ƵĜƋĘ��ųĜŸƋŅĬ��ĜƋƼ��ŅĬĬåčå�ƋĘåƼ�ŞųŅƴĜÚå�±ÏÏųåÚĜƋåÚ�Ƌų±ĜĹĜĹč�ÏŅƚųŸåŸ�ĜĹÏĬƚÚĜĹč�8ŅŅÚ�BƼčĜåĹåØ�
Bå±ĬƋĘ�±ĹÚ��ŅÏĜ±Ĭ��±ųåØ�±ĹÚ�F�ţ��ĘåƼ�±ĬŸŅ�ŞųŅƴĜÚå�åĵŞĬŅƼ±ÆĜĬĜƋƼ�ŸĩĜĬĬŸ�ŸåŸŸĜŅĹŸØ�)�kX�ÏŅƚųŸåŸ�ŠĜĹÏĬƚÚĜĹč�
åĵŞĬŅƼĵåĹƋěüŅÏƚŸåÚØ�ÏŅĵĵƚĹĜƋƼěÆ±ŸåÚ�±ĹÚ�ÏŅĹƴåųŸ±ƋĜŅĹ±Ĭ�)ĹčĬĜŸĘš�±ĹÚ�±ÚƴĜÏå�ŸåŸŸĜŅĹŸţ�

)ĵŞĬŅƼĵåĹƋ�ŸƚŞŞŅųƋ�

e�B�ŞųŅƴĜÚå�åĵŞĬŅƼĵåĹƋěųåĬ±ƋåÚ�ŸƚŞŞŅųƋ�ĜĹÏĬƚÚĜĹč����čƚĜÚ±ĹÏåØ�ģŅÆ�Ÿå±ųÏĘØ�ĜĹƋåųƴĜåƵ�Şų±ÏƋĜÏåØ�±ĹÚ�
ƵåĬü±ųå�±ÚƴĜÏåţ��Ęå�c±ƋĜŅĹ±Ĭ��±ųååųŸ��åųƴĜÏå�±ĹÚ��±ųååųŸ�)ÚƚÏ±ƋĜŅĹØ�FĹüŅųĵ±ƋĜŅĹØ�eÚƴĜÏå�±ĹÚ�:ƚĜÚ±ĹÏå�
are co-located at ACH to provide weekly one-to-one careers advice. 

IŅÆ�ĵ±ƋÏĘĜĹč

e�B�ŸƚŞŞŅųƋ�ÏĬĜåĹƋŸ�ƵĜƋĘ�ŸŞåÏĜĀÏ�ŸĩĜĬĬŸ�±ĹÚ�åƻŞåųĜåĹÏå�ƋŅ�Ƌ±ĜĬŅų�ƋĘåĜų����üŅų�ĘĜčĘåųěŞ±ƼĜĹč�ģŅÆŸ�ųåĬåƴ±ĹƋ�ƋŅ�
their educational and employment background.

BĜčĘåų�ÏŅĹĀÚåĹÏå�±ĹÚ�ĜĵŞųŅƴåÚ�ƵåĬĬÆåĜĹč×�8Ņų�ĵ±ĹƼ�ÏĬĜåĹƋŸØ�č±ĜĹĜĹč�ÏŅĹĀÚåĹÏåØ�ŞųĜÚå�ĜĹ�ƋĘåĜų�
±ÏĘĜåƴåĵåĹƋŸ�±ĹÚ�±�čųå±Ƌåų�ŸåĹŸå�Ņü�ÆåĬŅĹčĜĹč�±ĹÚ�±čåĹÏƼ�Ƶåųå�ĩåƼ�ŅƚƋÏŅĵåŸţ�BĜčĘåų�ÏŅĹĀÚåĹÏå�ĵ±Úå�
some feel more motivated to conduct job searches. Clients attributed this to having access to one-to-one 
support sessions.

FĵŞųŅƴåÚ�ĬĜƋåų±ÏƼ�±ĹÚ�Ĭ±Ĺčƚ±čå�ŸĩĜĬĬŸ× Clients all saw improved communication in English as crucial to 
Ú±ĜĬƼ�Ƌ±ŸĩŸ�ŸƚÏĘ�±Ÿ�ŸĘŅŞŞĜĹčØ�±ĹÚ�Ş±ųƋĜÏĜŞ±ƋĜĹč�ĜĹ�ŸŅÏĜåƋƼ�ƋĘųŅƚčĘ�åÚƚÏ±ƋĜŅĹØ�ƵŅųĩ�±ĹÚ�ŸŅÏĜ±Ĭ�±ÏƋĜƴĜƋĜåŸţ�

FĵŞųŅƴåÚ�Şų±ÏƋĜÏ±Ĭ�ŸĩĜĬĬŸ×��ĜƋĘ�ŸƚŞŞŅųƋ�üųŅĵ�e�BØ�ŸŅĵå�ÏĬĜåĹƋŸ�Ƶåųå�ŞųŅčųåŸŸĜĹč�ƋŅƵ±ųÚŸ�Ņų�Ę±Ú�
ÏŅĵŞĬåƋåÚ�ƋĘåĜų�ÚųĜƴĜĹč�ƋåŸƋØ�ÏĜƋåÚ�±Ÿ�±�ĩåƼ�Æ±ųųĜåų�ƋŅ�ŸåÏƚųĜĹč�ƵŅųĩţ�
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Plans for 20217
2021 will be a momentous year for adult 
Ĭå±ųĹĜĹč�±ÏųŅŸŸ�ƋĘå��Uţ��FĹ�ÏŅĵĵŅĹ�ƵĜƋĘ�
ŅƋĘåų�)ƚųŅŞå±Ĺ�Ĺ±ƋĜŅĹŸØ�±ĬĬ�Ş±ųƋŸ�Ņü�ƋĘå��U�
will face the spectre of rising unemployment 
and the multi-faceted challenge of recovery 
üųŅĵ�ƋĘå�Ş±ĹÚåĵĜÏţ��)±ųĬƼ�ĜĹ�ƋĘå�Ƽå±ųØ�±ĬĬ�
UK jurisdictions will publish new strategies 
for adult learning.  How can these be as 
åýåÏƋĜƴå�±Ÿ�ŞŅŸŸĜÆĬåØ�Æ±ŸåÚ�ŅĹ�ƋĘå�Ĭ±ƋåŸƋ�
evidence on what works?

FĵŞ±ÏƋ�8ŅųƚĵŸ�±ĹÚ�Ƌų±ĹŸĹ±ƋĜŅĹ±Ĭ�ƵŅųĩ

To this end we shall continue to support the 
work of all four UK impact forums led by 
X¼���ƼĵųƚØ��ÏŅƋĬ±ĹÚűŸ�Xå±ųĹĜĹč�{±ųƋĹåųŸĘĜŞØ�
±ĹÚ�ƋĘå�8Ņųƚĵ�üŅų�eÚƚĬƋ�Xå±ųĹĜĹč�cŅųƋĘåųĹ�
FųåĬ±ĹÚţ���Ęå�üŅųƚĵŸ�ƵĜĬĬ�ĵååƋ�±Ƌ�Ĭå±ŸƋ�ƋĘųåå�
ƋĜĵåŸ�ƋŅ×

• Contextualise the latest UK participation 
research and feed it into policy 
discussions

• Discuss how the adult and community 
learning contribute to Covid recovery 

• Engage with other research on the 
European Agenda including that on adult 
Æ±ŸĜÏ�ŸĩĜĬĬŸ�±ĹÚ�ŧƚ±ĬĜƋƼ

Members of UK impact forums will continue 
to engage with the wider community of 
Şų±ÏƋĜƋĜŅĹåųŸØ�Ĭå±ųĹåųŸ�±ĹÚ�ųåŸå±ųÏĘåųŸ�
across Europe on EPALE.  Each forum will 
also continue to develop work on a ‘Five 
c±ƋĜŅĹŸű��ŅĹüåųåĹÏå�ĜĹ�Ş±ųƋĹåųŸĘĜŞ�ƵĜƋĘ�ƋĘå�
c±ƋĜŅĹ±Ĭ��ŅŅųÚĜĹ±ƋŅų�üŅų�ƋĘå��åŞƚÆĬĜÏ�Ņü�
FųåĬ±ĹÚ�ŠF)š�ĜĹ�ŅųÚåų�ƋŅ�ŸĘ±ųå�čŅŅÚ�Şų±ÏƋĜÏå�
and maintain the principle of ‘borderless’ 
approaches to adult learning between  
F)�±ĹÚ��Uţ

{±ųƋĜÏĜŞ±ƋĜŅĹ�±ĹÚ�Ĭå±ųĹĜĹč�±üƋåų�ĬŅÏĩÚŅƵĹ

We aim to build on our 2020 ‘lockdown’ 
research with the return to face-to-face 
comparable surveys across the UK.  We shall 

continue to develop the European dimension 
through organised study visits to a selected 
range of partner countries and agencies that 
carry out comparable work.

�åŞŅųƋŸ�ƵĜĬĬ�Æå�ŞƚÆĬĜŸĘåÚ�ŅĹ�ƋĘå�X¼��
ƵåÆŸĜƋåØ�ĜĹÏĬƚÚĜĹč�ĜĹƋåų±ÏƋĜƴå�Ú±Ƌ±�ÏĘ±ųƋŸ�
for policy-makers and practitioners to 
use in each of the 4 nations.  After further 
consultation we shall undertake a further 
ŧƚ±ĬĜĀåÚ�ůÚååŞ�ÚĜƴåű�ĜĹƋŅ�ĘŅƵ�±ÚƚĬƋŸ�åĹč±čå�
ƵĜƋĘ�ŅĹĬĜĹå�Ĭå±ųĹĜĹčţ�X¼��ųåŸå±ųÏĘåųŸ�
ƵĜĬĬ�ŞųåŸåĹƋ�ƋĘå�ĀĹÚĜĹčŸ�Ņü�ƋĘå�üŅĬĬŅƵěƚŞ�
research to impact forums in the smaller  
UK nations. 

eÏÏåŸŸØ�Æ±ŸĜÏ�ŸĩĜĬĬŸ�±ĹÚ�)�kX

�ƚĜĬÚĜĹč�ŅĹ�Ņƚų�ƵŅųĩ�ŅĹ�)�kX�Ş±ųƋĹåųŸĘĜŞŸØ�
we will conduct further work to develop 
and evaluate the impact of local partnership 
ƵŅųĩĜĹč�ĜĹ�±ÚƚĬƋ�Æ±ŸĜÏ�ŸĩĜĬĬŸØ�åƻƋåĹÚĜĹč�
to include other essential skill such as 
ĬĜƋåų±ÏƼØ�Ĺƚĵåų±ÏƼ�±ĹÚ�Æ±ŸĜÏ�ÚĜčĜƋ±Ĭ�ŸĩĜĬĬŸţ�
FĹ�Ş±ųƋĜÏƚĬ±ųØ�ƋĘå�üŅÏƚŸ�ƵĜĬĬ�Æå�ŅĹ�ÆƚĜĬÚĜĹč�
ųåĬ±ƋĜŅĹŸĘĜŞŸ�ÆåƋƵååĹ�Æ±ŸĜÏ�ŸĩĜĬĬŸ�ŞųŅƴĜÚåųŸØ�
public services (such as employment 
ŸƚŞŞŅųƋØ�Ęå±ĬƋĘ�±ĹÚ�ŸŅÏĜ±Ĭ�Ï±ųåØ�±ĹÚ�ĬĜÆų±ųĜåŸ�
and cultural services) and civil society 
organisations. We will report on the impact 
ƋĘ±Ƌ�åýåÏƋĜƴå�Ş±ųƋĹåųŸĘĜŞŸ�Ę±ƴå�ĜĹ�ŸƚŞŞŅųƋĜĹč�
more adults to access and participate in 
basic skills learning.

}ƚ±ĬĜƋƼ�±ĹÚ�ÚåƴŅĬƚƋĜŅĹ

As a follow up to the 2020 research on 
devolution of the Adult Education Budget 
ĜĹ�)ĹčĬ±ĹÚØ�X¼��ƵĜĬĬ�ƵŅųĩ�ƵĜƋĘ�Ş±ųƋĹåųŸ�
to develop a framework to analyse local 
skills plans.  This is intended as a useful 
resource for local communities and their 
representatives who wish to hold regional 
ŞĬ±ĹĹåųŸ�ƋŅ�±ÏÏŅƚĹƋţ��FƋ�ĜŸ�Æ±ŸåÚ�ŅĹ�ƋĘųåå�
åĬåĵåĹƋŸ�Ņü�±�ÏƼÏĬå×�ŞƚųŞŅŸåØ�±ŞŞųŅ±ÏĘåŸØ�
evaluation.
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•� {ƚųŞŅŸåóĬĜĹĩĜĹč�ÆųŅ±ÚĬƼ�ƋŅ�Ņƚų�±Ĺ±ĬƼŸĜŸ�
of the strategic context for skills and the 
positioning of community learning within it

•� eŞŞųŅ±ÏĘåŸóĘŅƵ�ÏŅĵĵƚĹĜƋƼ�Ĭå±ųĹĜĹč�
is funded and listened to as an approach 
to the delivery of local skills (and other) 
needs

•� )ƴ±Ĭƚ±ƋĜŅĹóĘŅƵ�ŸƋų±ƋåčĜåŸ�±ųå�åƴ±Ĭƚ±ƋåÚØ�
how skills (and other outcomes) are 
ĵå±ŸƚųåÚØ�±ĹÚ�ƵĜƋĘĜĹ�ƋĘ±Ƌ�ÏŅĵĵƚĹĜƋƼ�
learning

A working group will be convened to develop 
the research into a draft framework to be 
ŸĘ±ųåÚ�ƵĜƋĘ�ƋĘå�)ĹčĬ±ĹÚ�FĵŞ±ÏƋ�8Ņƚųĵ�±ĹÚ�
other stakeholders.  

)ĹčĬ±ĹÚ�FĵŞ±ÏƋ�8Ņųƚĵ�ƖǈƖŎţ

�Ęå�ƵŅųĩ�Ņü�ƋĘå�)ĹčĬ±ĹÚ�FĵŞ±ÏƋ�8Ņųƚĵ�
ĜĹ�ƖǈƖŎØ�ƵĜĬĬ�üŅÏƚŸ�ŅĹ�ƋĘå�ƋĘųåå�ƋĘåĵåŸ�
of the European Agenda for Adult 
Xå±ųĹĜĹč×

{±ųƋĜÏĜŞ±ƋĜŅĹ�
As unemployment is set to rise further 
ĜĹ�ƋĘå�ĀųŸƋ�ŧƚ±ųƋåų�Ņü�ƖǈƖŎØ�Ş±ųƋĜÏĜŞ±ƋĜŅĹ�
ĜĹ�±ÚƚĬƋ�Ĭå±ųĹĜĹč�ĹååÚŸ�ƋŅ�ĜĹÏųå±ŸåØ�
especially amongst those groups 
disadvantaged in the labour market.  We 
shall continue to analyse participation 
data from a range of sources including 
ƋĘå�ƖǈƖŎ�X¼��ŸƚųƴåƼţ��eŸ�ƋĘå�ĜĵŞ±ÏƋ�
of the pandemic on modes of learning 
ĜĹÏųå±ŸåŸ×�Ƶå�ŸĘ±ĬĬ�ĬŅŅĩ�±Ƌ�Ş±ųƋĜÏĜŞ±ƋĜŅĹ�
ĜĹ�ĜĹüŅųĵ±ĬØ�ĹŅĹěüŅųĵ±ĬØ�ÆĬåĹÚåÚØ�±ĹÚ�
digital approaches. 

eÏÏåŸŸ
The focus of the work will be on the 
impact of local partnership working 
ĜĹ�±ÚƚĬƋ�Æ±ŸĜÏ�ŸĩĜĬĬŸ�X¼��ÏŅĬĬå±čƚåŸ�
ƵĜĬĬ�ųåŞŅųƋ�ŅĹ�ƋĘå�ĜĵŞ±ÏƋ�ƋĘ±Ƌ�åýåÏƋĜƴå�
partnerships have in supporting more 
adults to access and participate in basic 
skills learning. 

Qƚ±ĬĜƋƼ
The forum will continue its work on skills 
devolution in England as this policy 
develops during 2021. Following our 
2020 analysis of the content the forum 
will oversee the development of a 
framework to assess the role and extent 
of community learning in devolved 
ŸĩĜĬĬŸ�ŞĬ±ĹŸţ�FĹ�±ÚÚĜƋĜŅĹØ�Ƶå�ŸĘ±ĬĬ�ųåÏåĜƴå�
reports on how ‘Recovery from Covid’ 
plans are impacting on adult learning 
providers.

Anja Meierkord  
from OECD presents 

data on future 
skills needs at 

the summative 
conference,  

October 2019
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cŅųƋĘåųĹ�FųåĬ±ĹÚ�FĵŞ±ÏƋ� 
8Ņųƚĵ�ƖǈƖŎţ�

There will be three policy focuses in 
2021 that will inform the programme for 
the year.

1. �ĩĜĬĬŸ��Ƌų±ƋåčƼţ The consultation 
ŅĹ�ƋĘå�ĹåƵ�cŅųƋĘåųĹ�FųåĬ±ĹÚ��ĩĜĬĬŸ�
Strategy begins in January 2021 
and the Forum will make a formal 
submission. To inform this we will 
run a webinar so that we have input 
from our stakeholders. Of particular 
interest will be the recommendation 
on ‘building a culture of lifelong 
learning’.

2. eÏƋĜƴå�ečåĜĹč��Ƌų±ƋåčƼţ�cFűŸ�ŸƋų±ƋåčƼ�
on Active Ageing is coming to an end 
and there will be a consultation on 
its successor. We will work with our 
ŸƋ±ĩåĘŅĬÚåųŸ�ĜĹ�ƋĘĜŸ�±ųå±�±ĹÚ��k{cF�
Š�ŅĵĵĜŸŸĜŅĹ�ŅĹ�kĬÚåų�{åŅŞĬå�cFš�
and advocate for recognition of the 
contribution of adult learning. Our 
report on Adult Learning and Health 

and Wellbeing will be a resource for 
this activity.

3. {ųŅčų±ĵĵå�üŅų�:ŅƴåųĹĵåĹƋţ 
)ĬåÏƋĜŅĹŸ�ƋŅ�ƋĘå�cF�eŸŸåĵÆĬƼ�ƵĜĬĬ�
Ƌ±ĩå�ŞĬ±Ïå�ĜĹ�a±Ƽ�ƖǈƖƖØ�ŸŅ�ƵŅųĩ�
on a new draft Programme for 
Government will have already begun 
and a consultation will follow. The 
Forum will organise a seminar to 
engage members and to inform its 
submission. 

FĹ�I±Ĺƚ±ųƼ�ƖǈƖŎØ�ƋĘå�8Ņųƚĵ�ƵĜĬĬ�ŸƚŞŞŅųƋ�
ƋĘå�Ĭ±ƚĹÏĘ�Ņü�ƋĘå�k�ccF�x�X¼��ųåŞŅųƋ�
e�BĜčĘåų��ĩĜĬĬŸ�eĵÆĜƋĜŅĹ�üŅų�cF×�ŸĩĜĬĬŸ�üŅų�
čųŅƵƋĘ�±ĹÚ�ŸŅÏĜ±Ĭ�ĜĹÏĬƚŸĜŅĹ

�ĜƋĘ��åĬü±ŸƋ�Xå±ųĹĜĹč��ĜƋƼØ�ƋĘå�8Ņųƚĵ�
will organise the launch of the Adult 
Xå±ųĹĜĹč�±ĹÚ�Bå±ĬƋĘ�±ĹÚ��åĬĬÆåĜĹč 
report in February 2021 – aiming to 
secure the involvement of ministers.

The Forum will continue to build our 
ųåĬ±ƋĜŅĹŸĘĜŞ�ƵĜƋĘ�ekc�e�Ø�Ĺ±ƋĜŅĹ±Ĭ�
ÏŅŅųÚĜĹ±ƋŅų�ĜĹ�FųåĬ±ĹÚØ�ĜĹÏĬƚÚĜĹč�

delivering joint events.

�ÏŅƋĬ±ĹÚ�FĵŞ±ÏƋ�8Ņųƚĵ�ƖǈƖŎ

�ƚĜĬÚĜĹč�ŅĹ�ƋĘå�ŸĜčĹĜĀÏ±ĹƋ�ŞųŅčųåŸŸ�üŅų�
ƋĘå��ÏŅƋĬ±ĹÚ�FĵŞ±ÏƋ�8Ņųƚĵ�ĜĹ�ƖǈƖǈ�Ƶå�
ƵĜĬĬ�ĘŅĬÚ�üŅƚų�FĵŞ±ÏƋ�8ŅųƚĵŸ�ƋŅ�ÆƚĜĬÚ�
in impact measurement from the start 
of the programme in 2021 to build a 
comprehensive picture of learner needs 
and wants.

1. �åĹƋåĹ±ųƼ��ŅĵĵĜŸŸĜŅĹţ�Learning 
from the past 100 years and planning 
ƋĘå�ĹåƻƋ�ÏåĹƋƚųƼØ�ƋĘå�ĜĵŞ±ÏƋ�Ņü�
policy development and the need for 
breadth in strategy development. 

2. eÚƚĬƋ�Ĭå±ųĹĜĹč�ŸƋų±ƋåčƼ�
development and supporting the 
growing learner role in monitoring 
and evaluating impact of new 
strategy. What impact measures do 
learners feel are important?

3. {ųŅčų±ĵĵå�üŅų�:ŅƴåųĹĵåĹƋ�
2021 and Scotland’s new Lifelong 
Xå±ųĹĜĹč��Ƌų±ƋåčƼ×�aååƋĜĹč�aĜĹĜŸƋåųŸ�

from across the lifelong learning 
spectrum we will seek to bring 
adult learning into the centre of the 
policy making. All strategies from 
pre-school to post-compulsory 
education sitting together.

4. FĵŞ±ÏƋ�{±ųƋƼţ� By the end of 2021 
we want to hold an impact party in 
the Scottish Parliament to highlight 
the importance of adult learning-we 
will host a stall in the parliament 
for new MSPs and an event that 
demonstrates the impact of adult 
learning.

Each meeting links to strands that 
impact forum members (providers and 
Ĭå±ųĹåųŸš�Ę±ƴå�ĜÚåĹƋĜĀåÚ�±ĹÚ�±ųå�ĜĹ�
line with Scottish Government policy 
developments.



30

�±ĬåŸ�FĵŞ±ÏƋ�8Ņųƚĵ�ƖǈƖŎ

�ƚĜĬÚĜĹč�ŅĹ�ƋĘå�ƵŅųĩ�ĜĹ�ƖǈƖǈØ�ƋĘå�ƋĘųåå�
ÆųŅ±Ú�ŞŅĬĜÏƼ�ƋĘåĵåŸ�üŅų�ƖǈƖŎ�ƵĜĬĬ�Æå×

Xå±ųĹĜĹč�üŅų�Ęå±ĬƋĘ�±ĹÚ�ƵåĬĬěÆåĜĹč×�
the Welsh Government vision for the 
post-compulsory sector includes a 
commitment to a new entitlement 
to lifelong learning and to a broader 
commitment to learning for health and 
well-being as well as skills for work. 
Building on Wales’ Well-being Goals 
ƋĘå�FĵŞ±ÏƋ�8Ņųƚĵ�ƵĜĬĬ�ÏŅĹŸĜÚåų�åýåÏƋĜƴå�
ways of working to link health and 
learning services and case studies from 
partner countries to learn from best 
practice.

{±ųƋĜÏĜŞ±ƋĜŅĹ× building on the work of 
ƋĘå�FĵŞ±ÏƋ�8Ņųƚĵ�ĜĹ�ƖǈƖǈ�ĜĹ�ĬŅŅĩĜĹč�
±Ƌ�Ş±ųƋĜÏĜŞ±ƋĜŅĹØ�ƋĘå�ƵŅųĩ�ƵĜĬĬ�ÏŅĹƋĜĹƚå�
with a session examining the experience 
of supporting participation during 
the pandemic and what this should 

mean for how we support learners 
and lifelong learning over the next 
�åĹåÚÚ�Ƌåųĵţ��Ęå�FĵŞ±ÏƋ�8Ņųƚĵ�ƵĜĬĬ�
Ęå±ų�åƴĜÚåĹÏå�üųŅĵ��±ĬåŸØ��ÏŅƋĬ±ĹÚØ�
cŅųƋĘåųĹ�FųåĬ±ĹÚØ�ƋĘå��åŞƚÆĬĜÏ�Ņü�FųåĬ±ĹÚ�
and England in considering the impact 
of the pandemic and the key lessons 
for future action by government and 
providers.

�ƚŞŞŅųƋĜĹč�Ï±ųååų�ÏĘ±Ĺčå× with key 
sectors hit particularly hard by the 
pandemic and thousands of Welsh 
workers facing the prospect of 
ŸƵĜƋÏĘĜĹč�Ï±ųååų�Ş±ƋĘŸØ�ųåƋų±ĜĹĜĹč�ƵĜĬĬ�
be an important feature of the Welsh 
skills system over the course of the 
ĹåƻƋ��åĹåÚÚ�Ƌåųĵţ��Ęå�FĵŞ±ÏƋ�8Ņųƚĵ�
will map some of the interventions in 
Wales (including the Personal Learning 
eÏÏŅƚĹƋ�ŞųŅčų±ĵĵåšØ�ŸƚŞŞŅųƋ�ƋĘå�
development of a new pilot scheme 
being developed by Learning and Work 
FĹŸƋĜƋƚƋåØ�±ĹÚ�ƚĹÚåųŸƋ±ĹÚ�ÆåŸƋ�Şų±ÏƋĜÏå�
from elsewhere.

John Spence, 
Life Change and 

Progression Inspire! 
Award winner 2018 

John is with  
his nominator  

Ceri Wilcock at  
The Open  

University in Wales
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FĹ�ƖǈƖŎØ�ƋĘå��U�ŞųŅčų±ĵĵå�ƵĜĬĬ�Æå�ÚĜųåÏƋåÚ�ÆƼ� 
eĬåƻ��ƋåƴåĹŸŅĹØ�X¼�űŸ�Bå±Ú�Ņü�)ĹčĬĜŸĘØ�ĵ±ƋĘŸ�±ĹÚ�)�kXţ��

Fü�ƼŅƚűÚ�ĬĜĩå�ƋŅ�čåƋ�ĜĹƴŅĬƴåÚ�ĜĹ�ŞųŅčų±ĵĵå�ĜĹ� 
ƼŅƚų�Ş±ųƋ�Ņü�ƋĘå��UØ�eĬåƻ�Ï±Ĺ�Æå�ÏŅĹƋ±ÏƋåÚ�±Ƌ� 
alex.stevenson@learningandwork.org.uk .
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